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PART I



CHAPTER I

THE USE OF SD1ULATION IN TEACHER PREPARATION:
THE STATE-OF-THE ART

A new and exciting training methodology has
moved into the educational field. Proper-
ly designed, utilized, and evaluated,
simulations will add a new dimension to
programs intended to prepare educational
professionals. Although much time and
research will have to be devoted to these
tasks, the potential is almost limitless.1

The above was the concluding statement rnde by Cruickshank and

Broadbent in a recent document on the topic of simulation. These

authors, Donald Cruickshank and Frank P:-oadhent, have done extensive

research and writing in the area of the use of simulation in teacher

education, and in February 1970 they contribaed their abilities to

the ERIC Clearinghouse in the form of a state-of-the-art paper entitled

"Simulation in Preparing School Personnel."

Due to the recency and comprehensiveness of Cruickshank and

Broadbent's contribution the author of the present report has drawn

heavily from their report for the information which is discussed in

the present chapter.

This chapter summarizes the present state-of-the-art in the

development and utilization of simulation as an instructional

approach in the preparation of teachers.

As it is referred to in this chapter simulation is defined and
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described as

a simulation is a representation of several

variables in the same arrangement as
they occur in a particular natural or
artificial system. Once such arrangements

or conditions are established, the resultant
display can be seen as a model of reality
which may be amendable to interaction and
manipulation. 2

Using this as an operational definition, the following aspects

concerning the utilization of simulation in teacher preparation are

discussed below: 1) the purposes for which instructional simulation

is being u'§ in professional education; 2) the theoretical dimen-

sions of instructional simulations; 3) present simulation proL;rn.s

for the pre-service or in-service preparation of teachers; 4) issues

to be resolved; 5) the advantages of simulation; 6) the disadvantages

of simulation; and 7) questions in need of research.

The Purposes for Which Instructional Simulation
is being used in Professional Education

Cruickshank and Broadbent found that simulation in professional

education has been used largely as an instructional methodology

although they did find it being used for other purposes, such as

situational testing: orientation or exposure to reality, research,

and design and operational analysis. Four uses for instructional

simulations presently being employed in professional education have

been identified. These uses are to make content instruction more

relevant by involving participants in lifelike experiences; 2) to

wed theory and practice; 3) to modify behavior; and 4) to teach
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principles, procedures, criteria, or other higher cognitive level

materials. Below is a short description for each of these uses.

Hake Content of Instruction lore Relevant

Simulations are being used to rake material relevant to the student

teacher by involving him in a decision-naking situation, using skills

and knowledge that would not normally be applicable until his first

teaching situation.
3

In speaking to the point Tansey and Unwin state:

In the lecture, tutorial or seminar situation where
the student is learning the methodolors of the class-
room situation, the context of learning is not the

context In which the knowledse will have to be applied.
This is an incompatibility which Is much more than a
physical one, and makes it difficult for the trainee
to relate what is said in these circumstances to Lhe
situation that exists when he is in the classroom
actually teachfn7,. It ib this as such as anything
that causes the charge of e-,:cessive Oteori2ing to be
laid at the doors of colleges of education.4

LaCrone argues for such an experience by stating:

The professional component of a program of titacher
education for the last 25 or 30 years has taken
for granted that the teacher education student
will put together the talk about education and his
teaching. The recent research in teaching and
work in theory indicates that an assumption of
this magnitude is more likely false then true.5

Marten, Dunfee and Duffle state:

A major theme running throughout the simulated pro-
gram...was that the elementary teacher is a decision-
maker. Attention and energies were concentrated on
the decisions that teachers must make in every fact
of their work.

All the materials were gathered to serve one prime
objective: to force the atildetit to take action
,apon A FritiC31 rAtultien :n the en-
vironnent of the school Ana/or classroom.



Mcquigg appears to be a little more emphatl on this point,

...the simulated package allows a great deal of
emphasis to be put on the decfsinn making as an
important part of the teacher's role This is
in contrast to the student sitting in the regular
class, waiting for someone else to su;!gest a
decision to 1,e natty. He ficma not have to take
a stand one cr another in a situation that is
discussed in general terms. However, if he is
"playing" the part of the teacher and a decision
is called for....he will have to take a stand one
way or another.

Wed Theory into Practice

This purpose is similar in many respects to the previous one.

Simulations are being used to wed theory and praz.tice by providing

a setting in which the student practices applying principles and

knowledge to complex probleis.
8

Tansey and Unwin have a great amount to say concerning this

purpose. They state:

It is claimed by the critics of collezea that
they are too theoretically based, that their
students do not get enough time in the class-
room actually pra:ticing the art of teaching,
and that much of '.het students are taught has
little direct relevance in the classroom. A
good deal of this criticism may seem to be
justified, but if the teaching service war-
rants the status of profession than surely
the teaching of these background disciplines
is fundamental and necessary.

It could be that colleges of education have
gone too far away from this practical approach.
....but students do nor get enough time in the
schools: they maintain that this is so, and
lecturers ate aware of it. Yet there is a
stalemate because there just are not place',
in the schools to accommodate all the people
we are training.
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It is necessary in these circumstances, if we
wish to relate the theory of teaching with its
practice, to search for 3ff alternative to visits
to an actual classroom. We must apply the theory
of teaching to the classroom and try to relate
the two within the confines of the college if
it cannote done in the schools.9

They go on to state that simulation seems to offer this alternative.

Modify 'hchavior

Cruickshank and Broadbent found that a few simulations are appar-

ently attempting to mold or shape behavior while others are more in-

terested in assisting the student in sensing problems and developing a

rationale problem-solving approach.
10

On the other hand as they point

out, "All feedback systems involving humans are behavior shapingIthat

is, their intention is to steer the participant on a current course.
nll

It: is difficult to conceive of any simulation experiences which would

not have a great degree of behavior modification thrust with it.

Teach Principles, Procedures, Criteria,
or Other Higher Cognitive Level Materials

Probably the greatest number of simulation programs teach prin-

cipies, procedures, criteria, or other higher cognitive level materials.
12

Apparently this purpose is closely related to problem-solving and

decision-making. In a recent article Buffie, Ttojcak and Winkler

point out that in terms of the cognitive domain "the student will

learn to make more effective decisions and to identify the salient

characteristics (components or elements) related to decision makin
13
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In support of such an objective they contend:

"Of the myriad of possible objectives which could
be included in the training of teachers, three seem
to be most encompassing. An individual learning to
become a teacher must also learn to he an effective
decision maker (problem-solver), an effective human
relater, and an effective professional. Ones effect-
iveness in the latter categories is significantly
effected by the decision chat he i:lakes. In reality,
the sum of ones decisions is the sum of his effective-
ness.

The ways in which teachers identify and interpriet
existing conflict and their making of decisions per
se, certainly leaves much to be desired. Neverthe-
less, the confidence in their decisions suggest
that teachers feel considerable assurance that they
possess sufficient information upon which to base
their decisions and that all reasonable alterna-
tives have been explored prior to the making of a
final decision.

Through such simulations there can gradually
bui]d up, as it ::ere, a r:!prtoire. of reactions
based on his own emerging set of values....But
practice and simulation can offer a strong possi-
bility that: beginning teachers will be more aware
of the existence of problems, more capable of
choosing alternative solutions to such problems,
and more sensitive to the consequences of their
choices.14

This emphasis by Buffie et.al. appears to be significant, due to

the fact that their program is focused on human relations.

Theoretical Dimensions of
Instructional Simulations

Cruickshank and Broadbent have discovered that existing instruc-

tional simulations can be understood in terms of a theoretical three-

dimensional cube with scope, mode, and model as the dimension.

This cube is illustrated in the Chart on the following page.
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In describing the components of this theoretical model, these

authors state:

The scope of the simulation is smallest when
the model is meant to teach functions. An
example of a function that could be taught
through simulation is making effective
classroom tests.. ..The second category of

the scope dimension is the one most used by
developers of simulations in professional
education. The role of the teacher, prin-
cipal, and counselor have all been simulated
more than once. Simulations of full systems
are probably the most common types of in-
structional simulations in the Social Studies,
but very few of these are to he found in
professional education.

The second dimension, mode of representations,
extends from simulations which are presented
almost completely through specially structured
human groups, such as T-groups, to simulations
which are presented entfroly by machines, such
as the Link Trainer. :ledia-ascendant simula-
tions arc the most common in the materials
presently available in yrofessional education
since they provide a good combination of con-
trol and flexibility.

The third dimension, the nature of the model,
is perhaps the most important one and the
most difficult to define. It describes the
dynamism of the model. The external model
is a static physical model, such as the _space
simulator in which the astronauts familiarize
themselves with a space environment. A back
c,round model is similar to the materials used
in case studies. It is often a classroom
within a school within a communi ty. These
are the most common models in professional
education, while eauilibrium models of full
systems are most common, in other areas.
Equilibrium models are economic models that
can be easily presented in a game mode. A
perceived model is dynamic enough to deter-
mine the main features of the simulation,
yet not so dynnmic as the equilibrium model,
which for the manipulation of many
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variables. Many machine simulators are
nrocedural trainers teaching one partic-
ular function, such as how to operate a
machine.15

Present Simulation Prog,rams for the
Pre-Service or. In-Service
Preparation of Teachers

Cruickshank and Broadbent found that the largest number of simula-

tions in professional education concern the preparation of teachers.
16

These simulations include: (1) Classroom Simulation, (2) Low-Cost

Simulation, (3) Teaching Problems Laboratory, (4) Inner-City Simulation

Laboratory, (5) Problems of Racially Desegregated Schools, (6) Project

Insite, (7) Model Elementary Teacher Lclucation Program (Teachers

College) , (8) Siulated Classroom SIttlations, (9) Science Inquiry

Laboratory, (10) Informal Readi Inventory, and (11) Stimulus Films.

These authors point out the fact that the simulations listed here do

not include all of the ones available in professional education, but

they do represent the fielcLin its present state.
17

The following is

a short description of the simulation:; listed above.

Classroom Simulation
18

The pioneering work in the field of simulation in teacher prepar-

ation was done by Kersh. He developed a classroom simulation initially

based on behavior-shaping principles.

-
Multiple projection techniques were used to present participants

with episodes occurring in Mr. Land's s7Lxth grade. The participant

reacted to each episode on the basis of information gained from the
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film and from background materials, such as cumulative records. He

is then shown a possible conseuence of his decision as another short

film projects the pupils' predicted reaction.

Kersh's classroom simulator provided "specific-other" feedback to

the participant after he responded to each problem sequence. The feed-

back provided was intended "to communicate to T (Student teacher) the

most likely consequence of his teaching behavior.

In general, for each response by T, an:alternative feedback (usually

selected from two or thyee predetermined by the jury) was provided.

Since no more than three feedback alternatives are available, there is

an inherent limitation. Kersh raked no claim that the feedback pro-

vided is absolute. He explained that the teachers were told that the

student reactions on the film are representative of what one group of

experts believe.
20

It became k..pparent that one shortcoming of the technique is that

it is tutorial in nature and required a great deal of skill on the

part of the evaluator or supervisor.
21

Low-Cost Simulations
22

Kersh and his associates at Teaching Research carried out sub-

sequent research on variables associated with the effectiveness of

simulation and continued into a low cost simulation project.

Currently two sets of "low cost" instructional simulation

materials have been developed. One of the sets of materials deals

with problems of classroom mamwement and the other deals with

discovery teaching: The Classroom Monnement series is geared
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toward helping participants "become more effective classroom managers

and thus better teachers.'
,22

Two phases of the simulation are pro-
.

vided. One phase is to teach certain principles of classroom manage-

ment; and the second phase is to exercise the application of these

principles.

In Phase I, participants, using an exercise book and a film-tape

presentation on an Audascan projector, react to the way a teacher

handles classroom management. Seeing two teaching episodes, the par-

' ticipant must choose which teacher behavior is preferable and state

why in the exercise book. The participant receives feedback as he

compares his written response with one contained on the following page

in the book. During the final part of Phase I, participants see a

film on how the class would respond to the two teaching strategies

employed.

Phase II "gives the participant an...:opportunity to practice...

application of the principles (learned in Phase I).
23

In this phase

participant responses to filmed incidents are compared with res-

ponses to the same incident made by "expert teachers." Finally, a

third section of the film depicts how children would probably respond

to the "expert teacher's" behavior. Ultimately, feedback is obtained

as the participant compares his response with that of the "expert."

A more detailed account of the "low cost" simulation. project is given

in Chapter III of this present report.
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Teaching Problems Laboratory
24

The Teaching Problems Laboratory was the first of a group of media-

ascendent role simulations with a background Tilodel.' This simulation

which is presently available commercially, can be used in pre-service

or in-service training of teachers.

Teaching Problems Laboratory was intended to give student teachers

a chance to make decisions in a lifelike classroom environment. 25
A

fictitious school district called "Madison" has been created. Each

participant, all assuming the role of Pat Taylor, a first year fifth

grade teacher, is introduced to the community, the school district

and the school by means of two film strips. Pat: Taylor also receives

progress cards, sociograms and readily; progress cards for thirty-one

children, seventeen boys and fourteen girls; and also things such as

faculty handbooks, course of study, and A V manuals.

There were thirty-one teaching problems in the exercise including

those of student behavior, parental. relationships with the school,

curriculum planning, teacher method, classroom management, and

evaluation of learning. It was not suggested by the designers of the

simulation that there are single correct answers to the problems, but

the written answers given by students form a focus for discussion.

The problems which make up the in-basket were presented in written

incidents, on film and by means of role-playing. The Teaching Problems

Laboratory contains two units, an Institutional Unit designed for the

agency conducting the training program, and a Participant's Unit con-

taining those things that Pat Taylor has already been stated to have.



15

The Institutional Unit contains the two film strips and a gramophone

record that goes with them and on which the 'superintendent' and the

'school principal' introduce the community and the school. Apart from

this they contain the film, role-playing cards and written problems

which make up thu in-basket and finally a Participant's Unit.

Cruickshank and Broadbent point out that this simulation provides

a more open-ended vehicle wherein feedback is not limited to specific

responses.26 Rather, participants working in groups value each other's

responses by projecting possible consequences of the response for the

child, teacher, administrator, or other ("specific-other"). In so

doing participants are encouraged to role play confrontations or

differences of opinion.

On the other hand, it is limited by the ability and experience

of the group members. Responses of pre-service teachers are not those

of experienced teachers. However, additonal feedback can'be provided

by having professors or school personnel evaluate participant alter-

natives. Unlike Rersh's work no attempt was made to formulate norma-

tive data to shape behavior in a predetermined fashion.

Inner-City Simulation Laboratory27 and Problems
of Racially Desegregated Schools28

Venditti's Problems of Racially Desegref,,ated Schools is similar to

the Teaching Problems Laborator7,-as is the Inner-City Simulation

Laboratory developed by Cruickshank.
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As a rationale for the development of Inner-City Simulation Labora-

tory., Cruickshank states "the inner city is the most difficult kind of

teaching".29 He found that most universities are doing nothing about

preparing teachers for the titles and many have no intentions of cor-

recting this situation in the fwznre.20 He hopes that: inner-City_Simul

tion Laboratory, will provide a "safe" setting wherein both the profess-

ional college and its students can explore the phenomenon they under-

stand so little. It is hoped the exploration will produce teams of

teachers along with professors who will be .ready for the realities

of life that have too long been avoided.31

Cruickshank proposes. two uses for Inner-City Si'mulation Laboratory

THE INNER-CITY SIMULATION LABORATORY, like the
TEACHING PROBLEMS LA7;01:ATORY, is d,-;signed to provide
opportunities for pra- and in-service teachers to
accomplish two goals that are not readily attained
through normal modes of academic inquiry. First,
the Inner-City Simulation Laboratory a'Aemnts to
create a lifelike model of a ghetto schOol and
neighborhood so that the learner can study the
setting and attempt to understand it. The learner
can operate like the anthropologist and observe
the phenomenon of culture--in this case both the
neighborhood's and the school's.32

Thus overall use of the Inner-City Simulation Laboratory permits

the learner to inquire as a social scientist in to the. educational

scene and reflect upon its ptoblems.33
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Project In-Sight and the Model
Elementary Teacher Education Pro-
gram (Teachers College)

The use of integrated simulation systems is being undertaken by

Project Insite at Indiana University. Separate materials are being

used for elementary and secondary education students. A detailed

description of the use of simulation in Project Insite is provided

in Chapter II of the present report.

The Model Elementary Teacher Education Program developed by Teach-

ers College, Columbia University, describes a teaching game and a sim-

ulated school which are to be integrated into the proposed program.
of

"These two programs are probably the most ambitious simulation systems

in teacher education at this time."34

Simulated Classroom Situations

Simulation Exercises for secondary teacher education by Swan and

Johnson is a scaled-down version of.a role simulation.35 No background

model is developed. The exercises appear to be a few isolated incidents,

some workbook exercises, and a few photo situations. A more recent

adaption of this type of simulation exercise entitled "Simulated Be-

havioral Teaching Situations" has been developed by Hearn and Reddick.36

This book of simulations includes 54 different simulation exercises.

These 54 exercises are broken down into nine major areas which are: (1)

objectives, (2) planning and motivation, (3) psychological principles,

(4) techniques of teaching, (5) innovations and recent trends, (6)

discipline, (7) student evaluation, (8) teacher evaluation, (9) non-

instructional dutieS, problems, and responsibilities of teachers. The
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authors of this book stated three objectives for the book. These in-

clude: (1) a provision of behavioral simulation experiences for students

and teachers based on problems actually confronting elementary and

secondary classroom teacher; (2) placing students and experienced

teachers in problematic classroom situations which involve them in

critical thinking, logical analysis, and role playing; and (3) the

improvement of the-student or teacher's ability to solve classroom

problems and thereby improve instruction.37 Although these materials

may be very effective, they would not be dlassified as a simulation

according to the definition provided earlier.

Others

Cruickshank and Broadbent cite examples of simulations which have

been created for improving the training of teachers in subject areas.

Lehman used a structured form of peer teaching which he called Simulated

Classroom Situations, to assist pre-ervice science teachers.38 In

many ways, this method is similar to microteaching, but it is truly

a human-ascendant role simulation using a background model, while

microteaching is considered scaled-down teaching.39

In a more recent article, Rogers points out the need for the de-

velopment of simulations in the preparation of social studies teachers.°

She found that there were no commercial simulation materials designed

specifically for use with social studies teachers. She goes on to say:

Consequently those used by college teachers
of social science education or by supervisors
as in-service training have been designed or
made by them for their individual use. The
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application and utilization of these materials
by other instructors must be examined.and the
better materials and ideas disseminated.
Careful examination is needed to determine
the areas in which simulation makes its
biggest impact in preparing social studies
teachers.4I

Utsey, Wallen, and Beldin produced film simulations to train

teachers in the use of the Informal Reading Inventory to assess a

. child's reading leve1.42 They concluded that film simulations may be

a powerful tool for establishing referents common to instructors and

student teachers.

Cruickshank and Broadbent note that it is obvious that role simu-

lations with background models dominate the field. This is due to the

need for students to be able to assume their future roles during periods

of their training.

Criticism of Commercial Simulations

It appears that most of the criticisms of commercially available

simulations are similar to those once leveled against programmed

learning. Objectives are either not given or are vague. Minimum and

maximum entry levels for participants are not specified, nor is research

on the effectiveness of the simulation available. Two of the greatest

deterrents to use of commercial materials lack of proper training

of the instructor and lack of a clear presentation of how.the simulation

should be integrated with the rest of the program.43
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Issues to he Resolved

Cruickshank and Broadbent have identified numerous fundamental

. issues surround the development and use of simulations for the pre-

paration of educational personnel. However, these issues may be sub -

surf within four overlrJ?ping catorlos: dexclopental, aclinistra-

tive, instructional, and evaluative. The following section describes

some of the issues involved in the development of the simulation.

Issues in the Development of the Simulation

Several issues concerning the design and development of success-

ful simulations have to be resolved. These issues cent7 around the

(1) object of the simulation, (2) scopc of the simulation, (3) quality

of the system employed, (4) game quality, (5) feedback, (6) realism

and (7) content-process."

Object and Scope of the Simulation

The first problem for the designer is to decide why and how

simulation can be applied to the total professional education training

program. In other words, what part of the training system, if any,

is likely to be improved or complemented through the utilization of a

simulation? On the other hand, the simulation can he an addition

to the training system and need not modify nor replace exixting parts

of it.

Once the place of the simulation in the training system has been

determined, the designer is faced with the decision of :hat reference
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system to analyze. In referring to this issue Cruickshank and Broadbent

state:

The relationship between a training system and
its reference system is dynamic, that is, the
sysLems are responsive to one another. Train-
ing systems constructed without careful attention
to the reference system ale not likely to be
useful unless the intcntin is to create a
new or different social institution. A simula-
tion, like any part of the training system, is
based upon a model generated from an examination
of reality. The simulation, therefore, will
vary in its effectiveness in direct proportion
to the validity of the model upon which it is
based.43

Quality of. the Simulation Employee

Once the place of the simulation in the training system has been

detern.ini2d :v;)(1 careful nnalys,:t.s of the reference system has been made,

the designer is faced with several decisions. One of these is whether

the simulation will contain elements of competition either interpersonal,

intrapersonal, or man-machine. Should the simulation be characterized

by interpersonal competition it probably will be known, as a simulation

game.

The designer must also determine whether he can or wants to create

an open loop or closed loop feedback simulation. In the former the

trainee can be subjected to and affected by independent variables pro-

duced during the simulation over which he has no control.

In a closed loop system interaction and manipulation of variables

are possible. Most simulations in education are closed loop.
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Feedback

Another major issue which the designer must decide on is the nature,

extent, and reliability of the feedback to be used. Feedback is used to

refer to the return to the participant by himself or others of percep-

tions or sensations resulting from his reactions to or, interactions

with the simulation. 46

Simulation feedback may be general or specific and received from

self or others (either man or machine).

All feedback systems involving humans are behavior shaping, that is,

their intention is to steer the participant onto a correct course. As

such, simulations are not neutral.

Participant responses are evaluated (rew,,:rded or corrected) accord-

ing to normative data. Receucly thi4; appears Lo present a major problem.

Present undergraduates question very seriously whether any past norms

are valid in light of the fact pf the present conditions of most

schools. Many refuse to accept the norms from past practices and

ideas of teaching. It is difficult to find a model school, let alone

a model school system.

Due to the fast changing nature of social norms, simulations built

or rigid feedback mechanisms may become outdated very quickly. In all

the cases described feedback is limited in some way.

Realism

Another issue which must be faced in the development of simulation

is realism. How lifelike must the simulation be? Apparently in most

simulations for preparing teachers, physical realism may be far
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less important than psychological realism.

Content-Process

Still another issue facing the devcloper is the dilema of process

versus content. Is the intention of the simulation to replicate an

environment in which the participant practices on act learned elsewhere,

or is the simulation a teaching device itself? Some simulations may

have bot'l characteristics. The low-cost simulation material from Teach-

ing Research teaches principles (thus content) and then tests partici-

pants on their ability to note the principles and to apply them (thus

practice or process).

Summary

Walker has outlined 13 stIps to h:2 .._.ken in designing sinolation

systems. One can get a general idea of the complexity of this process

from looking at these steps. They are

1) define the instructional problem

2) describe the operational educational system

3) relate the operational system to the problem

4) specify objectives in behavioral terms

5) generate criterion measures

6) determine appropriateness of simulation

7) determine type of simulation required

8) develop specifications for simulation experience

9) develop simulation system prototype

10) try out simulation system prototype



24

11) modify the simulation system prototype

12) conduct field trial

13) make further modifications to the system deemed
appropriate from field trial evidence.47

Issues Inve-lving Administration
of Simulation

A second broad category of problems which have been identified,

faces administrators of simulation programs. Included are: (1) place-

ment of simulation in training programs; (2) practice; (3) group size;

and (4) langth of simulation. The following sections provide a brief

description of these issues.

Placement of Simulation in the
Training Program

Depending upon its chalacter and objectives, simulations could be

placed from first to last in the total professional education curric-

ula. Cruickshank and Broadbent explain if the simulation is intended

to provide an orientation to the reference system (This is what it

will be like.), then early placement is logical so that the experience

can be used to assist the participant in making a more informed

career choice. Early engagements of this nature can also help to

make participants aware of the kinds of training needed in order to

function adequately in the reference system. In this sense simula-

tions can serve to make the subsequent teacher education curriculum

more relevant. Such simulation should be environment rich--realistic

and concrete. On the other hand, placement of the simulation late in
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the program permits the participant an opportunity to synthesize and

apply principles learned in education courses.48

.Practice

Another issue facing the administrator is whether involvement in

a simulation should be massed or spaced. Arguments have been proposed

for both approaches. In the case of the use of simulation in Project

Incite, one full week was devoted to the simulation. program. On the

other hand, it was found in the Classroom anagement Series, the

students tended to become fatigued if too much of the simulation ex-

perience came .at any one tine. Another consideration are the advantages

of the integrated use of simulations with other Parts of the training

program.

Group Size

Size of the simulation group is another factor of concern to

administrators. When simulations are developed for use in groups, the

question of size is significant not only in terms of learning outcomes,

but also in terms of per pupil cost. 49 The insite Project simulations,

Teaching Problems Laboratory and the Inner-City Simulation Laboratory,

are examples of simulations requiring group interaction, while Teach-

ing Research's low cost simulation combines both tutorial and group

approaches.

On the issue of group size, Cruickshank and Broadbent state:

The question of size seems to'be related to features
and purposes of the simulation. Depending upon the
objectives sought, the group can vary in size up to
a critical point. For each simulation the critical
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point can be a function of space, instructor skill,
group characteristics, time, or other. Therefore,
it probbly would be difficult to predict an
optimum number of participants without attention
to these variables.50

Length of Simulation

Administrators face the issue of using parts of a simulation pro-

gram, or havi.ig to use the whole program. It appears that in some

cases, parts of a multifaceted simulation can be used in isolation.

However, in most cases, developers see the whole as being greater than

the sum of its parts and caution that selective use of episodes, in-

cidents, or moves will have less impact out of the simulation's con-

text.

Issucs Involving the Intructor
of the Simulation

The third set of issues which have been identified is primarily

a concern of the instructor or simulation director.51 This set're-

lates to the director's role and motivation of participants.

In general, most developers of instructional simulations seem to

view the director as a facilitator of learning. In discussing the

instructors role in the Inner-City Simulation, Cruickshank strongly

suggests a non-directive role for the simulation director. He states;

For the director, the point to be remembered is that Jle participant

should have every chance to succeed or fail on his own." 52 Such

simulations require the director to set the stage by providing
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orientation and materials and then to keep participants working accord-

ing.to some predetermined schedule.53

The role of the director appears to be significant and this aspect

needs investigation. It was found that in research on classroom simula-

tion at Teaching Research more variance was contributed by instructor

differences than by treatment variables. 54

"Unless a participant in a simulation perceives the conditions,

physical and/or psychological, as realistic enough operationally, he

probably will not accept his role play (if a role-assumption simulator)

or behave himself."55 Participant motivation may be considered a re-

sponsibility of the developer, the way the simulation is presented, the

instructor's behavior, and the content of the simulation itself. In

addition, although the p.ljority of pa;:ticii;nni:-; arc extremely motivated

in simulations, desire and ability to function in a simulation appears

to be related to participant personality differences.

Issues Involving the Evaluation of Simulation

A final set of issues relates to the evaluator's role in simulation.

These include (1) specificity of simulation outcomes, (2) objectivity or

subjectivity in evaluating performance, and (3) transfer of training.
56

These issues are briefly summarized below.

Much more research is needed on the outcomes of teacher. behavior

before real specificity in simulation outcomes can be demanded,or ex-

pected. "Since there are no valid predictors of teaching effectiveness,

each simulation director must define his own or borrow from the work
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regarded as acceptable by professional educators. n57 Because of the

factor and probably others,simulations often are guilty of involving

participants with little attention given to the outcomes expected.58

Cruickshank and Broadbent suggest that since developers have

given less attention than necessary to the problem of defining out-

comes, the instructor or the simulation groUp itself should develop

some boundaries which define the limits of acceptable participant

behavior if such boundaries. 59

In focusing on the issue of transfer of training, Cruickshank

and Broadbent conclude that simulation in professional education have

been available long enough to generate research findings about transfer

of training. n60 In fact a substantial amount of research is required

to investigate most of the dimensions of simulation, and to va7.idate

the use of simulation in general. 61

Advantages of Simulation

Through their own work and their knowledge they have gained from

an exhaustive study of the literature, Cruickshank and Broadbent have

identified several major advantages for using simulation in preparing

teachers. They have found that simulations (1) are relevant, (2). per-

mit the trainee to be himself, (3) are safe, (4) permit control, (5)

permit the wedding of theory into'practice, (6) are, economical, (7)

are engaging psychologically, and (8) promote knowledge of and skill

in group dynamics. 62 These advantages are briefly explained below:
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Simulations are relevant: "Very often undergraduate students who

have just completed student teaching bemoan that what they have learned

in their education classes seems to have little or no application to

what they must do as teachers. n63 Those simulations which have drawn

carefully from the real world can hopefully provide a means by which

personnel in training can be exposed under controlled conditions to

the most critical aspects of their future work or to elements that

cannot be reproduced except in laboratory settings."

Simulations permit the trainee to be himself: It is evident that

the intern or student teacher must attempt, at least superficially, to

take on the characteristics of the master teacher, even to look like

him. "This phenomenon, which can be cal),:%d submergence of identity,

.

prohibits the trainee from being himself. n65 dowever, suppose that

the novice is able to be himself. Since the class is conditioned to

behave in rather well defined ways,' introduction of another teaching

style can cause anxiety among the children." "On the other hand,

simulations are intended (with few exceptions) to permit the participant

to be himself--to learn about himself as he tries out his unique be-

havior. There usually are no prescriptions."67

Simulations are safe: The first time a novice teacher encounters

critical decisions, he is usually alone in a classroom. Many unnecess-

ary errors occur as poor decisions are made in the heat of emotion or

in an effort to maintain the power of the teacher's role. On the other

hand, simulations permit participants to engage in very serious
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encounters where they must make decisions and consider the consequences

thereof. As Cruickshank and Broadbent explain

The opportunity to confront real problems in
hypothetical settings permits one to work to-
ward gaining intellectual control over be-
havior. Errors can be made and studied and
situations reenacted until the participant
and!or his instructor feel he is confident
and able to meet the problem at an intellect-
ual rather than at a visceral leve1.63

Simulations permit control: Simulations permit the instructor to

control what happens to the trainee even-to the extent that different

trainees can be exposed to different conditions."

Simulations permit the wedding of classroom theory and practicc:

Although much of professional education is theoretical, the laboratory

requisite for contrasting the theory with reality or for testing
.

hypothesis is usually utavailable. Simulations can be used for such

purposes. 70

Simulations are economical: Providing laboratory experiences in

student teaching is unusually time-consuming for staff, not to men-

tion the interruptions to public school activities. Although it is

not likely that simulations can substitute for all laboratory experience,

sufficient evidence exists that they can replace some of it. As

Cruickshank and Broadbent report:-

Simulation training when tested under the most
stringent conditions was an unqualified success
as a teaching device.... It was at least as
effective as. an equal amount of student teaching.71
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Simulations are psychologically engaging: The most important

reason for interest in simulation appears to be the overwhelming ex-

citement and involvement it creates in participants. In Project Insite,

the simulation week was the most exciting part of the program for many

of the students.

Simulations are effective in promoting knowledge of group dynamics,

in providing opportunity for improvement of personal skills in group

work, and in aiding self-evaluation. 72

Disadvantages of Simulation

Some difficulties surrounding the utilization of simulations have

becn Sode of t:1E-.:-,e arr:1 described below.

Simulations do not fit neatly into the program. Since they are

departures from the textbook, they are difficult to introduce into

the traditional patterns of teaching load, student credit, schedules,

classroom space, and equipment.73

Simulations often fail to provide empirically derived feedback.

Even those simulations that are closed-ended, that is, those th,t pro-

vide feedback to selected participant responses, fail to provide any-

where near the range of possible responses to the many different teacher,

administrator, or counselor behaviors. Simulations that are open-ended

depend upon the wisdom and training of the participants. 74
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Instructors are not well enough acquainted with or trained to

utilize simulations fully: Publishers generally do not feel that train-

ing persons in the utilization of commercial products is their respon-

sibility, although limited assistance usually is available. 75

Simulations may not be well founded or valid: Simulations and

simulation games are often developed which have little re'ationship

to real training needs. Each simulation should be based upon care-

ful study of the reference system. "Even when simulations result from

study of the reference system, the resultant selection of problems to

be solved, operat_Lons to be performed, and so forth may arise from

intuition rather than empiricism."
76

Questions in Need of Research

Cruickshank and Broadbent suggest the following questions for

further research.

. Do persons react under simulated conditions
in the same way as they do in real life?
Are simulators useful for prediction?

. What is learned during a simulation?

. What can be done to increase feedback capabilities?

. What effect does simulation training have on sub-
sequent performance?77
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INTRODUCTION TO PART II

Part I of this report summarized the state-of-the-art in the use of

Simulation in teacher preparation. Much of the information that was pre-

sented was taken from a recent state-of-the-art report written

by Donald Cruickshank and Frank. Broadbent. The major areas that

were discussed in Part I were 1) the purposes for which instructional

simulation is being used in professional education; 2) the theoretical

dimensions. of instructional simulations; 3) present simulation pro-

grams for the pre- and in-service preparation of teachers; 4) issues

to be resolved; 5) the advantages and disadvantages of simulation

and questions in need of research.

Part II of the report presents a detailed description of three

simulation programs which are presently being used in teacher prepara

tion programs. Each of these programs is presented in separate

chapters. The following is a summary of each of these chapters.

Chapter II - Project Insite: The Utilization of simulation in

Project Insite is an example of the use of an integrated simulation

system. Due to this fact, a rather extensive description is pre-

sented, detailing the aspects of the total teacherpreparation program

provided by Project Insite. This was clone to'illustrate to the reader

the context in which the simulation is integrated into the total. pro-

gram. An extensive account of the procedures used in developing the

simulation is also provided. It is hoped that as the reader studies
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Chapter II, he will be able to identify and relate the aspects summarized

in Part I to this specific case example.

Chapter III - Low-Cost Instructional Simulation for Teacher Educa-

tion: The "low-cost" simulation project is an example of a simulation

based on the theory of operant conditioning. It illustrates the use

of established norms for providing feedback to the participant. Again,

a rather extensive account of the historical development of the system

is provided.
..... _

Chapter IV - Inner-City Simulation Laboratory: This system is an

example of a commercial program which is available, it is especially

appropriate in this reportlfor it has been developed by Cruickshank.

Due to this fact, many of the aspects discussed in Part I are easily

ns CS^ studi.-3 the develont: cale u3e of this specific

case example.

In all of the above-mentioned case examples, sample items and in-

cidents have been provided in the descriptions. 'Again, it is hoped

that the reader will identify and relate the general aspects pre-

sented it Part I to the specific case examples in Part II. The

author suggests that, after studying the case examples, the reader

should reread Part I.



CHAPTER II

PROJECT INSITE

An Overview of the Project

Project Insite was a six-year teacher education project at Indiana

University. The Program was funded by a Ford Foundation grant that

amounted to almost a million dollars. The grant began in July 1963

and terminated in June 1969. The project involved an accelerated and

innovative program for elementary and secondary teachers. The purpose

of which was

1. to examine old systems of tc.acher education

2. to develop innovations

3. to conduct experimentation

4. to sponsor research anSI

5. to produce teaching aids.1

From the beginning the project made two major guarantees; (a) a

resident teaching experience, and (b) both the Bachelor of Science and

the Master of Science in four academic years. The students participating

in Project insite enjoyed a special program which carried them through

an undergraduate and a graduate program with four special characteristics:
2

1. the combination of several sets of related courses into
"blocks" or "seminars" or "workshops"

2. the "acroclinicat" semester, utilizing educational theory,
simulation, oi)6ervaLion, participation, meLhods instrvcC1on,
and student,teaching in a syntheLised or integrated experience
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3. a resident teaching experience for one semester in the
fourth academic year

4. a final graduate semester including a Pryessional Studies
Package to complete degree requirements.

Of special interest to the present report are the activities in-

volved in one of the components in the four year program; this being

the acroclinieal semester. The acroclinical semester 4
during the Insite

Project broke with tradition and practice by structuring a program which

required the full time of the student for an entire semester. For both

the elementary and secondary majors the program combined the areas of

methods and student teaching and was conducted in the environment of

University Elementary School. Members faculty from the School of

Education and Insite staff associates moved into offices and classrooms

j.11 tho University Schools. the a goel in the acroc1_inicz11 seIT:ester was

correlation and interrelation of instruction in professional methodology

with the psychology of learning and student teaching in the hope of

closing the wide gap between theory And practice. The major thrust for

the use of the simulation materials for-both the elementary and secondary

programs were found in the acroclinical semester.

Due to the fact that the utilization of simulation was somewhat

different in the elementary and secondary programs, these pro rants are

treated separately in this report. The following section describes

the elementary program.
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The Elementary Teacher Education Programs

As was stated earlier the elementary portion of the Insite program

.made two major guarantees to the students (1) the resident teaching

experience, and (2) both the B.S. and M.S. degrees in four academic years.

The number of hours of credit required for the M.S. degree at the end

of four years is 160. Although the program is not actually broken down

into two distinct sections--it continues from the third year into the

fourth, which no application. requirements or special procedures--the

undergraduate requirement for graduation is 124 hours, the remaining

36 hours fulfilling the M.S. requirement. .

Although individual student's 4 year programs may vary somewhat,

the diagram illustrate: on Fizure 1 pref.:ents one possible entire plan

set out for the Insite student. 6 As illustrated in this diagram, the

undergraduate phase of the Insite program is divided into three major

areas. In terms of preparation in the academic areas, Insite students

are required to take a minimum of 63 semester hours. of general education

including work in the arts, the language arts, mathematics, science; and

social studies. In addition, each student is required to have an area

of academic specialization (24 semester hours).
7 Work in special

.education or early childhood education may also be used to satisfy this

requirement. It is in the area of professional education 29 semester

hours - in which the greatest amount of innovation in teacher education,

occurs. The three one-hour seminars noted below in this category may

also be used to satisfy the general education requirements. The Behmrioral

Sciences Block of courses arc also required of elementary majors.



39

Undergraduate Program* Graduate Program

General Education 63 hours Professional Educ. 21 hours
Professional Education 29 hours Resident Teaching (15)
Specialization 24 hours Professional Study Pkg. (6)
Electives 7-26 hours

Electives IS hours

Sequence of Professional' Studies

SEMESTER I SEMESTER Ii SUMMER

First Year NaturalSci._Sem. 11 hr.)

.Second Year Social Sci. Humanities Sem.
Sem. (1 112..) u

Third Year Creative Arts
Workshop ( 5 hrs.)

Acroclinical
Human Growth and S,!cl. (16 hrs,)
Learning. (5 hr.s,.).

Fourth Year Resident Teaching
(15 hrs.)

Professional Study
Paskaie i hrs.)

Fig. 1--The entire plan set out for the Insite
student: one Possible alternative.

The following section describes the innovations introduced into the

professional education component of the program.

Innovations in Frofessional Education

The 29hour professional education group consists of new courses

developed to implement the experimental program and to determine if such

'changes are effective in programs of teacher education.

The Seminar Courses: The seminar courses were designed to dc:*onstrate

the interrelatedness of disciplines within each of the three major fields

of study as well as to provide students with an opportunity to see how

scholars actually deal with problem:3., concern:3, and/or issues related to
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a given discipline and field.
8

Each seminar, though moderated by a faculty

member from the School of Education, was planned and taught cooperatively

by faculty from several colleges and schools on the Indiana University

campus.

The Creative Arts Workshop: The Creative Arts Workshop, offered ex-

clusively to elementary education majors, was developed as an experimental .

design involving the areas of art, music, and physical education.
9

The

workshop was planned and taught cooperatively by representatives from the

School of Music; the School of Education;. and the School of Health, Physical

EducLtion, and Recreation.

The five major concepts premeating each of the arts, which were

soi.ectedi for the purposes of the workshop, were the following: rhythm

and Lim, space and distance, melody and line, color and dynamics, and

form and design.
10

Two weeks of the workship were reserved for actual

work with elementary pupils.

Human Growth and Development: The framework of the new course,

P280 Human Growth and Learning, was intended to provide the backdrop

against which observation, interpretation, and analysis could be made of

teaching-learning situations. This frame of reference had five major

components, each consisting of two or three models of theories: Motivation,

personality, learning, development, and cognition. Each. component con-

sisted of two stages: the interpretation and description of what was

actually taking place in a learning situation; and action, based upon

interpretation.
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In general, the emphasis of the course was upon the development of

psychological inquiry skills as these related to the various topics under

consideration. Recognition was given to the fact that many different

kinds of learning are possible and that there are different theories for

each type of learning.
11

The Acroclinical Semester: The most extensive and most comprehensive

of all the innovations in the Insite program was the acroclinical

semester.
12

Its primary purpose is to bring into closer relationship the

teaching of methods (professional study) and'the actual experience of

practice teaching.
13

The diagram in Figure 2 presents an overview of

the acrociinical semester for elementary majors. 14

PSYCROLOUT SERINAR 5

Case Study Teacher-upil Group Int.: r- Beviste ,

1

Techniques Interaction reit,tio::1:11;7s Bch av I cr
L

Ind1v12ual Classro= Respr.sihilit:es
I

(including observation, Wannin4, preparation,
participation,. teaching)

Block #5

1

Block #1
1

Block #2 1 roll Teaching

Field Work I

I .
I Professional

Simulation - -
Study Block #3

Orientation I Block t4

Professional
Professional

Study

Ojectivos

Study
1

RAJOR TOPICS
Planning- Evaluation -

1

Learning Content Materials Methods Reporting Pupil Progress

P.e spons ib Jilt los

Professional
Seminars and
Clinics as
Appropriate

Fig. 2--An overview of the Acroclinical Semester for Elementary majors.
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The acroclinical semester places the entire time of the student into

an integrated experience for one full semester, combining methods, prin-

ciples of education, and student teaching. Responsibility for students'

entire program has been placed in the hands of a faculty team consisting

of nine members--five college faculty plus four college interns. In

addition to methods, and student teaching, a. multi-faceted flexible pro-

gram has been devised which also includes use of a simulation package,

major topic presentations, video-taped teaching, focus on instructional

media, and a program of standardized testing-in the elementary school.
15

Below is a summary of each Block in the acroclinical semester.

Block One: During this block .the students were urged to spend
from one to weeks in the field prior to the beginning of the
semester, usually in schools in their.home communities. This
experience later was compared to situltiens in the simulated school
and in the University eiem2ntary F,cheol. In this manner, students
were exposed to different methods of operating elementary schools,
varying from the conventional to the innovative school.lo

The work on campus began with an orientation phase. During
this time students participated in a concentrated period of observa-
tion in their assigned classrooms. In addition to observation,
students were taught the use of daily attendance records and any
other forms and/or procedures dealing with the mechanics of running
a class smoothly. These include any practices or materials which
the cooperating teacher might feel appropriate for the person just
beginning his student teaching.17

Block Two: This entire block concentrated on the "major
topics," those basic elements of teaching which are common to all
method areas: (1) objectives, (2) learning, (3) content, (4) mater-
ials, (5) educational media, (6) inquiry, (7) method, (8) planning
and organizing, (9) evaluation, and (10) reporting pupil progress.

The general aspects of each tonic were presented to the students
as a whole by one of the members of the faculty team, followed by a
small group discussion with individual methods Professors.18 Classes
were held regularly throughout the day during this block.

Block Three: During this period there was a continued emphasis
on professional study, but opportunity was provided for student
teaching activities (four half-days). During this time students
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participated in the first major overall evaluations of their work
thus far in the semester. The college faculty was divided into
two teams for conference purposes. Each team consisted of a re-

- !Nresentative from each of the specialized methods areas. Individ-
eal f-x.ulty-student conferences were scheduled for each student.

Block Four: Students now moved into half-time student teach-
ing responsibilities. Only two formal methods classes were scheduled
each day. Major topic presentations c:ere limited to one a week.
The. major emphasis of tb.a student's professional study during this
period dealt with evaluation.

. Block Five: As students began full-time teaching, their con-
tacts with the University faculty continued on an individual basis,
except for seminars that- were scheduled one afternoon a week. The

content of these seminars varied considerably. Frequently, the focus
was upon instructional problems related-to the various academic areas.
At other times they dealt with organizational problems or centered
attention on discipline and classroom management.19

The Use of Simulation in the

Acroclinical Semester

The program of aczoolinic.al se::laser was formally initiated

through simulation. A schedule of the activities provided during Block

01 of the.acroclinieal semester is provided .in Figure 3.
20

Blocl: (Fcrly Septeah,!r--1,.:r 7:1)
Field i:o171:7C1.7.eSIcict.i,unitiTrT) 1 c.ceJ:s

Week of Sc.ptonbcs 12 -1t

Sitnulation Activities

Veek of Sept,ir:her?9-23
Oricntnt ion to Unl'.Qrsity Schools
Osicntation to individul clvsf,vooms
-Introduction to professional study

Fig. 3--The schedule of activities provided in
Block 71 of the Acroclinica/ Zemester.



44

As is indicated in Figure 3, a full week of instruction was devoted

to a study and analysis of a simulated community and its schools. At

this junctlre simulation served to provide a common reference point for

elementary majors as they began their professional study and analysis of

teachiug.21 As an introductory component, the neophyte teacher was n-

troduced to teaching in its larger context rather than relating to class-

room procedure per se. Simulation, then, was a type of readiness activity

in which students develop an appreciation and understanding of the

total role played by the teacner.
22

The following section provides a

further rationale for the use of simulation in this program.

The Rationale of Simulation as it was
Used in the Elementary Program

The simulation phase of prcj,a-arl was to provJ.d'3 a commn

experience in seeing and observing a total school setting. From it a

student could be expected to gain an understanding of the responsibilities

and the problems related to an actual school environment before he begins

his student teaching and professional study.
23

The simulated experience

helps students get off to a smoother start and, at the same time, helps

them maximize the advantages of their total experience in the acro clinical

semester.
24

Through simulation it is anticipated that college students in this

preparatory stage will develop

1. greater sensitivity to the varying roles that elementary
teachers must play and to the demands made on them.

2. greater sensitivity to the tremendous; importance of
knowledge and understanding of the needs of the pupils
to be taught.
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1,5

3. awareness of the ways in which communities and schools
differ in terms of philosophy, policy, and modes of
operation.

4. awareness of the importance of the climate and atmosphere
which teachers develop their classrooms.25

Through their simulated experiences it was hoped that Insite students

would become highly sensitive to an understanding of the great variation

to be found in America's schools.
26

A major theme running throughout the simulated program and the acro-

clinical semester was that the elementary teacher is a decision-maker.

Attention and energies were concentrated greatly on the decisions that

teacheis must make in every facet of their work.
27

All the naterials that were gathered for the simulated school wor.

gathered to serve one prime objective:
28

to force the student to take

action upon a critical situation occurring in the environment of the

school and/or classroom.

The simulated situations involved pupils, teachers, principals,

parents, and other personnel. In each case, one point was outstanding:

the student teacher was required to make a decision about it.

In this way, the Insite student enjoyed the
rare opportunity of examining a problem,
deciding what action to take, but avoiding
the need to "suffer the consequences" of a
possible mistake. He became familiar with
the responsibilities of a teacher before
he actually exercised them himself. i0

The Planning for the Simulation

The initial planning began during the 1964-65 academic year when

Insite staff members made an exploratory study of simulation and its
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potential for the Insite Project. The University Council for. Educations/

Administration (UCEA) materials were studied in great detail, in addition

to other reserved materials, (including Kirsh's materials).

Dr. Luvern Cunningham of the University of Chicago was invited to

make several presentations of UCEA materials which seemed to hold special

promise for the training of elementary teachers. By late spring 1965, the

decision had been made to move ahead in the development of a simulated

program to be used by students participating in the acroclinical semester.

Exploratory contacts were made with the Griffith, Indiana, public schools

regarding possible cooperation in the development of a simulated program.

Dr. Cunningham agreed to participate as a consultant on this aspect

of the Insite Project.

Development contind (1i71!, the Er of 195. The Elementary

Acroclinical Planning Team (EPPT) identified the kinds of materials,

data, and types of situations which might prove desirable in the develop-

ment of a simulated program. These were categorized in several distinct

ways:

1. instructional activities and problems

2. discipline or behavioral problems

3. relationships with professional and non professional staff

4. parent-teacher relationships

5. matters of policy

The kinds of data to be gathered for the mythical classroom included

the class roll, ages of pupils, I.Q. and achievement test scores, report

cards, other data from accumulative folders, samples of pupil work
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including routine assignments, classroom texts or examinations, and

special project-reports, themes, and so forth. Other significant facts

such as the pupils' attendance and health records and information about

his family ware also available. Other information requested of teachers

included weekly lesson plans, grade books, and copies of letters or

notes from parents and/or principals.

There were then two things to consider in the development of the

s7Fmulated program. One had to do with the gathering of various types of

data which would help the student develop a reasonable understanding

of and feeling for what was taking place in the community, in the school,

and particularly in the simulated classes. Here the focus would be on

observation. The other kind of data would be those in which a problem

was involved, or at least in which soma kind of action or decision by

the teacher was required.
32

Early in 1966, efforts ware.concentratad on the collection and pro-

duction of materials. Meetings ware held with each respective principal

and classroom teacher who was cooperating in this phase of the project.

The decision had been made to use two classrooms, one at.the intermediate

level and the other at the primary level, for purposes of data gathering.

Early focus was on collecting material illustrating actual work of

students, primarily in the areas of language arts, mathematics, social

studies, and science. A photocopying machine placed in the Griffith

elementary school made it possible to copy materials before as well as

after they had been evaluated and marked. 33
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Arrangements were made to do filming during the month of April. One

day was spent in each of the two classrooms for this purpose. Additional

slides were taken of the simulated classrooms and of their respective

schools. Many slides of the community had been taken previously during

earlier visits to the community.
34

In May attention was directed to the development of audio tapes. A

list of the topics for "critical incidents" was developed by the EAPT

and sent to the cooperating faculty members at Griffith for their.

reaction. Some of the incidents, of course, had never occurred in the

actual classes. Other incidents had taken place and could well serve

the purposes of Insite's simulated program. Dr. Buffie and Insite

audio-visual personnel went to Griffith for two days for the purpose of

audio taping. Discussions ,::are each principal and teacher

regarding the final selection of incidents to be taped.

The tapes were developed so that they could be used in two ways:

(a) to introduce a problem, or (b) to fdllow up a problem that had been

presented to college students earlier (the concern being the solution

rather than the introduction of a problem).
35

Other tapes involved

discussions among the superintendent and his principals regarding

various community and school matters.

The Materials that were Produced
for the Simulation

For production purposes, two schools and two classrooms were

selected. One school was a very, very old building which at one time

housed all of the elementary and secondary students in the entire
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community. The other school had been built within the last five years.

There were, of course, some rather marked contrasts between the Theilitiea

of the two buildings. For purposes of film production and collc:ction of

"critical incidents," two classroom teachers were selected, one from each.

building. One teacher who taught at the fourth grade level, wa':: an ex-

perienced teacher of some seven or eight years and had a rather relaxed

style of teaching.
36

The other teacher was a second grade teacher in

her second year of teaching and was vary highly organized.
37

Films,

slides, and audio tapes were produced in each school setting.

are described in detail below.

otion Pictures: Four films were produced, two of each class.

These films run approimately 20 minutes each. For each classroom,

one film depicts a typical morning's activities, another the aiLernoon

activities. Nearly all aspects of the curriculumincluding the appear-

ance of special teachers for music and art and the physical education

activities directed by the classroom teachers--have been dealt with at

one time or another throughout the school day.

Film Clips: In addition to the four films, there is also available

a short film clip of three or four minutes in length. This excerpt is

taken from the actual film of the fourth grade class at work. 7n this

excerpt arc three "critical incidents"situations-which require action

by tne teacher. In one situation .a boy accidentally hits a girl in

the head with his chair as he is carrying it: to the reading circle.

Another incident involves a boy.\who is cleaning out his desk during the

middle of a class discussion, and the third incident relates to a boy
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searching through the teacher's desk. Thris excerpt is used during the

simulation week as one example of situeti.ons requiring immediate de-

cisionscisions on the part of the teacher. In this situation college students

see the actual results because each situation actually occurs in the

film itself, showing how the teacher handled it.

Slide Transparencies: In addition to the filis, hundreds of 2 x 2

colored slides were taken of every aspect of community and school life. 39

Through slides themselves it was found that one can learn a great deal

about the community as well as about the schools and their operation.
40

In addition to the slides and films, a special eli(:,e-tapc presentation

was developed. An audio tape contains a running commentary of the older

school provided by Robert Kurtz, principal of Fro.nklin Elementary School.

A con_ ileac tour of the school facilities and grou.ids is provided by the

color slides. The tape narration vas edited to fit the slides showing

the school. This presentation runs appro::imately 15 minutes in length.

Audio Tapes: Each classroom teacher- cooperated in the production of

two audio tapes. On one tape the teacher provided background information

on a number of her students. :lost often these acre students who had

some kind of problems that caused her to be concerned about them, such

as.podr academic work, behavior, grading, or some physical ailment. An

effort was also made get background information about the average and

extremely capable students as well. The other tape deals With actual

situations and/or critical incidents that occurred during. the, academic

year in which these materials were being produced or collected. In the

preparation of this second tape, teachers, administrators, and parents

participated in various role-playing situations.



It was through the use of these tapes that many of the critical

incidents were introduced.
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These incidents dealt with such matters as

grading, promotion or failure, swearing cn the playground, academic

difficulties, calling the teacher by his first name, and so forth. One

of the actual transcriptions used in the Insite program is presented

in Figure 4.
41

Mrs. C (teacher): W is really working up to
his potential and making
fine progress.

Mrs. J (parent): How do you determine this
potential?

C: Oh, we have several
test SC=CS

and 1.Q. score:,. They're
quite accurate and give
us a pretty good picture
of what to expect of each
child.

Mrs. J: What is W's I. Q. score?

example of one of the transcripts taken from an audio-
taped "critical incident.fl

In addition to the above tapes, interviews were held with the

principal of each building and with the superintendent. Each principal

spoke specifically about his individual building situation- -the facili-

ties, background, and capabilities of teachers and pupils, educational

program, personal philosophy, school policy, and so forth. The super-

intendent focused his comments more broadly on thecommunity at large and
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the relationship of the school to the community.

Materials Used Directly as it Came from the School: Besides the

materials 1..hich actually involved production, a great many materials

were simply reproduced. A Xerox machine was rented and placed in the

school system for a period of two months. In addition uu cumulative

folders,._the actual products from the pupils were copied before and after

the teacher had evaluated the students' work. The materials that were

reproduced included reports, texts, themes, routine assignments of various

types and communic:Itions from parents and adLnistraOrs. Actual last

names of parents and children were, of COUY6C, removed from all printed

matter used by the college students.
42

1n-basket-out-basket Materials: The materials received via communi-,_

cations front parents, ainistr,ito-f:s, and other professional and non-

professional personnel were used in the development of our in-basket-out-

basket materials. These items were used in a variety of assignments to

stimulate decision making. Such materials as the following typically

cross a teacher's desk and require action of some type or another. Some

of the situations described in this set of materials are represented in

Figures 5 through 8.

The School Survey and the Sociological Study: In addition to the

materials which were reproduced for use ia the teacher education program,

two other publications were also used. The first of these was a school

survey conducted by Indiana University, while. the second publication

,4 0°
consisted of a sociological study of tNii community.
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SITUATION 1

One r:orning shortly after school opened in the
fall Miss Ewart found the following note in her box.

)

.1;

0
. .?

: ) V .. / fi f Ky.; ,., ' .-7 iy '

f',./.- 1

,....1.. a4"..../,-)...-,_ , \-t,,c ri..Y-1

I/

Please be prepared to dt,,cribe: one, your
Is:mediate reaction to su:tn a note; two, the various
action alternatives you would consider in this sit-
uation; three, the pos!il)le consequnces of each
alternative; and four, your decision and subsequent
action.

Fig. 5-- Atl example of a Sit,lation utilizi.nc the In-Bar;c.ot
approach:



SITAT1ON

Host states have compulsory attendance laws which
require pupils to be in school Letween the ages of 6
and 16. Generally speaking, pupils nay be absent from
school only for reasons of personal illness or reli-
gious observance.

In Griffith, s heal policy requires that parents
secure permission before taking pupils cut of school
for reasons other than the ato.te. During the 1965-66
school year Mrs. Chandler and Miss Swart received the
following notes:

(.7. -c.......4....

e-c....."& .!. "".'.

..--A,....., 2c...,_

2,:.. ,....... 1
. ...-.,,,... .e.,.,,_

.--,--c

-"Z-`-,:,... -e4.....-e.:,

--:-. (Pr\-._) I(>- .--.-,. C

11

c--

e, .
e,.

-,- ,.?
/L/.

a

4.-46 .."L
fi

;;;r1/

t,het action would you tale regarding these notes?
Notice that the second note has been sent to 1:r.
flanak and returned with his comment.

Consider the following: What responsibility does
the teacher have to help pupils with "make-up work"
In each case?
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C7-

,I IA iLe ri."-- ., -.",..
...) ...". - .... .,..-. .:%, ''

-,... . 1j,j.,3
4-0"' '' ----... ,),,,.:;: ,....\"" ,- ,:, i,.

,.. i../... ,...

Fig. 7--An example of a Situation utilizing the In-basket approach.

7-
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SITUATION 7

The following is taken from an actual conversation
between Mrs. Chandler and Mr. Kurtz (principal).

"This morning during some of our morning exercises
Crag walked behind my desk and just casually remarked
that he hoped that this time he vaulin't Lave that
in reading, that ho needed all As on his report card
in order to got that SS.00 from. his dad. He just
walked right on past me and back to his scat.

Had this happened to me, I would

SITUATION 8

One day in March, Mrs. Chandler gave her fourth
grade class 20 i.ultipliaation problens to serve. The
tssignment involved multiplying two, tree, and four
digit factors by a one digit fnetor. She vas partic-
ularly interested in her pupils' ability to regroup
(also known as "carrying") accurately. Computational
ac.e.uxaey was also of interest to %er.

Sec Appendix A. "grade" each paper (key provided).

Once the a'have assignment is completed, you will
be the rote.' "gradfd co;,.es."

Be prepared to discuss the following questions:
'Chat distinction, if any, should be mn,i.e between
grading routine assignments, such as this oat., and
tests or exaninn:1,Dris7 After analysing the results
of this assigni.ent, what would you see as the next
instructional step?

SITUATION 9

Not uncommon for the beginning teachers is z.

such as the following.

"I f.uppose that I do have an unusual first name,
.0n.ir. I find that when the children actunlly leave
tht building thy turn around and say, 'good-bye
Czar,' or as they go y the window they yell at me,
`see you later, Ora ."

Had this hagpei 1 to mc I would

Figs 8--An example uf three nituations utilizing the
Inbasket approach.
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Simulation in Action

As indicated previously, this program package of simulated materials

was designed for a 25 hour block of instruction and was used to introduce

the acroclinical semester. It was, in fact, the foundation on which

everything else was builtthe professional study and student teaching

activities. In addition to the cl;:lss instruction, students were re-

quired to do some- outside work. Thi.,7 usually referred to the reading

of handouts (the IU and Purdue studi'es) or the preparation of written

statements reztriLf.ng :.:Jtli:-Lott 'cni i;:cidents. The following

section describes the were employed during

the simulation.

1Toe,s of (21:7 !t

Different types of clssroom orznization were used during the

simulation period as well as througl,ont the acade,,ie semester. For

certain purposes, large group scssio:Is appeared to be ideal. "Large

group" in this case usually referred to a student body numbering from

25 to 45 students. For other activities in which maximum student

participation was desired, the large group was subdivided into four

smaller groups for inquiry-discussion purposes. These groups ranged

in size from six to twelve student.

During the initial :.;Lato.s of the simulated work, focus was on

hypothesizing, making obtlervations, and generalizing about the simulated

community and its schools. Once the general background of the community

and its schools had been accomplished, focus was on various types of
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situations which actually occurred in this school system. Generally

speaking, none of the incidents utilized in this program related specif-

ically to instructional procedures used by the teachers in direct face-

to-face contact with pupils. Rather, attention centered on those kinds

of activities that typically relate to the beginning teacher's exper-

iencefor that matter, on situations that constantly occur in the

experience of all teachers. The kinds of situations depicted were

seldom dealt with to any appreciable, degree in the regular conventional

teacher pro2ram. The followinf; sections su-T.,11-ize the sessions and

daily activities for the week of the simulation.

The First Day

the fiTs city af.:;1d also the -Sa-

troduction to the acroclinical semastr, it was necessary to provide

some sort of general orientation to the entire program at this time.

The diagram in Figure 9 illustrates an outline of the first days

activities .43

Introduction
''iielcorc to the Insite Acroclinical Semester"
Dr. Arthur Rice, Executive Coordinator

Introduction of Faculty, Overview of Program,
and Some General Connects, Dr. Eduard G. buffie
kssociate Coordinator for Elementary Education

Campus .Orientation Tours, College Interns

"Rcbdiness for SimulationThe-Dimensions of
Teaching"An introductory lecture

P.14. The Communit
Lead question: if you were going to live in a

different community, what things would concern

You? list suggestions on transparencies: e.g.
housing, job groups, religions, viltural and
recreational facilities, politics, social prob-
lems, etc.

Study, of simulated community by means of
mops, slides, trans;,arencies, and tap -:s.

Discussion of firt impressicrds in terms
of initial ex:ea:aliens as identified in question,

Use of tape excerpts from school superin-
tendent to provide. additional inforbation or to
verify initial hypotheses and/or observations.

Ass ipried readings:
1.U. Survey: "i.CooPC.ratiiii:Cudy of the Pub-

lic School of G , Indiana."
Purdue SociologicaTudy: "The Study of Social

Chance in G , Indiana."
(These should e-1.7i7,177Tuhstantiate obseroatlons
or provide additional information about the
'comaunity.)

Fig, g--An outline of the first day's activities of the simulation, program.
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The introduction to the simulation program consisted of the first

and only lecture during this phase of the acroclinical semester. The

lecture was entitled "Readiness for Simulation--The Dimensions of

Teaching." Using the work of Anderson and Bruner as primary bases

for commentary, the teaching profession was contrasted to other pro-

fessions, particularly that of the medical profession at the turn of

the century. 7.'2.rious stereotypes of "successful" teachers were described.

Students' attention was directed to .three major aspects, or dimensions,

of teaching; the learner, the teachar and the. curriculum. The abilities

of observation and dienosis were the skills that were emphasized

throughout the simulated pi,sse of the students' work.
44

The afternoon session was devoted to an analysis of the simulated

community and, in a sense, the real thrust of the acroclinical semester

was underway.
45

After the introductory lecture, nine distinct sessions

followed with focus beginning on the community and centering more

specifically on individual schools, classrooms, and children.

The first session (P..) focused on the simulated conuuunity.

The stated purpose of the session was:

result of this experience students identify.
with the simulated community of which they will
be a part during simulation sessions.

The media and procedures used are described in Figure 9.

It appears that: at the close of the experience students were be-

ginning to become_ involved with the life of the community and to evidence

concern about its strengths. and weaknesses in relation to
46

family living.
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The Second Day (Sessions II & III)

The focus for the second session (day two, A.M.) was The Schools.

The stated purpose for 'this session was:

As a result of this experience students begin
to study the schools of the co=unity from
tha point of view of the teacher making a de-
cision about joining the faculty.47

The focus for the third session (P.M.) was The Classrooms. The

stated purpose being:

Ao a result of this e:-:perience students idnntify
with teachers and children in te timulated
classrooms and become involved in solvin;: pro-
blems created by seloctad "critical :incidents. "48

The diaram presented in Figure 10 presents the schedule of activities

for the second day. 49 It was found that

During the third session students ,:cre
to confirm or reject earlier conclusions ;It
which they had arrived regarding the simulated
schools on the basis of additional information
afforded by the films. Their involvement
in the "critical incidents" further intensified
their identification with both pupils and teachers.50

The second session involved the students further in the life of the

community and its reflection in the schools.

Most of the students began to have a special
interest in one or the other of the schools
as they reacted strongly to the principals
and to the physical setting. They ware in-
trigued by the "critical incidents" and eager
to explore the problems. suggested by the
film clips.51



Tuesday
A.M. The .Schools

Lead question: If you were going to teach in
one of the schools in this connunity, what things
would you hope to find?

List suggestions on transparencies: e.g.

physical facilities. . ., pupil services, speech
and hearing prot:rus, instructional resources,
A-V materials, library. professional materials,
supplementary teaching mdterial. inservice
programs, etc.

Introduction of the two schools to he studied.
A. F School

(TYT-minute slide type presentation
describing the school

(2) appropriate excerpts from the
principal

B. W . School
(1)slide presentation and discussion

in terns of initial expectations
(2) appropriate tape excerpts iron .

principal
(small groups)*

Discussion of the two schools covering such
questions as these:

A. In what ways were the schools alike and
different?

B. that evidence was given to show or imply
that the schools were :seeing the needs
of the community?

C. Was there any evidence that the atmospere
in the tw.o schools sac different? Expla:n.D. In which school would you prefer to teach?Why?

Introduction to filmed excerpts of two criticalincidents
A. Desk cleaning situation
B. "Cracked head" event

tc itt,
guidlined veie used in reacting tothe critical incidents:

A. Possible alternatives
of action one couldtake

B. The consequences
of these alternativesC. The action you would choose and justifica-tion for this choice

PM. Ihn Classes (small groups)
of assignment on the two critical

Incidents

A. Discuss possible causes of the incident
in terms of its being

B. Analyze possible alternatives and sus -
porting rationale as well as their con-
sequences.

C. Choose one position representative of
the groups best choice.

Peports on best ways of handling critical inci-
dents from one student from each groupreact'.
from total class to follow each presentation.

Films (Part I--morning sessions) of Mrs. C.
School) Miss S. (W S:hooi)

in action in the classroom in or:Ter to
A. See how it,c- critical incidents were

actually handled.
B. Introduce the simulation of two differ ,

teachers and their pupils.
C. Contrast the two classroom situations.

(small groups)
Discussion on contrasting the two classes in
terms of

A. Opening activities
E. TeacLer-pupil learning situation
C. Motivation
D. Teacher's expectations reFarding pupil,

academic performance and social bchavic

Transitions from one activity to another (prom-
auras, pacing, etc.)

eaTning environments -- bulletin boards, use of
shelves and corners, learning centers, etc.

ienis to
to tae fallowing two c:iiica:

(introduced with tapes) using the guidelines p
viously mentioned:

(1) S swearing
C21 8 copying from the encyclopee

Fig. 10 -An outline of the second day's activities for the simulation procram.

The Third Day (Sessions IV and V)

Sessions IV and V were both focused on the students. The pUrpose

for these sessions are as follows:

Session TV: As a result of this experience
students enlarge their view of available
sources of information about pupils and
begin to use this informatioa in decision-
making about pupils. S2



Session V: As a result of this experience
students have further opportunities to see
pupils as individuals and to recognize the
need for meeting individual differences.J3

The diagram in Figure 11 presents the schedule of activities for

Session IV and V (Wednesday A.M. and P.M.)

Eednesday A.M.
The ?units
Discuss assignmentcourse of action, consequences,
rationale

Presentation of "best" procedures for handling cri-
tiCal incidnett; followed by these activities:

A. Listen to tapes describing the background

62

Student reports on four groups. decision., :o pass
or fail J

A. Sharing of total information given is
morning session

B. Discussion of criteria to be used Fcr
arriving at pass or fail decisions as gen'
era)

of the two pupils.
Continued analysis of pupils in the total class-B. Re-evaluate orovious decisions in light
room situationpresentation of c id.: r_.of now into. files (Part llafzernsoo sessiousl foile.o.1 oy

C. Listen to thpe desar.bin7, tne teacher's eiscussions of pertinent qv,estion:
actual handling of to two incidents. A. What provisions .,ere ,ade for in...,e.al

differences?
Individual analysis and small group discussions of B. In shat ways were the two teachers dif-
class materials: recent?

A. Cum folders C. What might be happening during 1.c!,
B. Standardized test scores (composite) not viewed in the fl:m?
C. Class schedules D. What l..pressed you eiiner re,itivelv ,r

negatively COnCernin; indii:dua: :,...0:::
Discussion C class materialfocus on E. now woulo you compare certain ;-7.;it:' ?tr-

J.. Genera: observations of pupils b:cL;rourd fornances in the lit.'s to their
E. Post rcademie achs...v?ment the cun fel,'.ers

s
?

lieold .,;:. have ';.r,71,1:K,, Arty ofC. Intellectual i,..)::er,zi. Is
rocu sicuatioas oifferehtly? 7i.:-.,?

G. In What v.ays right J have Ovv:,Craclual presentation of J case-study in dealt with differently oy-Miss k, or byorder to arrive at a pass or thil dec'.'-r, '-egin-
ning with a taped teacher-p Hrincipal discussion o:

you as her teacher?
-. ln what room would ye.: prefer to be pl.:zed

the decision to be mu.le. (a,cn of the feu: jrops as a student teacher? Why?
of students were prog.ressively given addi:inddi
information and. instructed to make a judgment to Assicdments to be writtez:
pass or fail J utiliting a -5 to .5 point Reactions to the following in-easkets Ou1..6a:iets
scale based on I:AO Ir.for7,:-.CiOT. given their group.) itcA:

A. Croup l--no information given other than A. Relations and attitudes toward nen-p-c-
previcu5ly provided via films, slides, and foSsional personnel (Situation 1--n,..:- :'roa

curs folders the custodian)
B. Croup 2--in addition to Group l's informa- B. School policies

tiou, given authentic exdriples of
....

1. Tardiness (Situation 2over-slcepivg
school Work, e.g. science test, rat, mother)
language 2. Abarts and social studies papers sences (Situation 3c o,.hick,. f

s(for the most port unreadable.) swollen glands and, sAuvp!.)

C. Group 3--in addition to the above, viewed
S. VaCations (Situation f..5 exaapies)
4. H -a transparency of a note from J akeup work (Situation Sl

mother statioc problems with poor dirl-Ch
and explaining prob :ems relating io J
previous w,bbed fingers

D. Group 4received the remainder of the total
picture, s sevn-min::te taped description of
I

11--An outline of the activities for the third day of the simulation program.
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The Insite staff discovered that

As students learned more about pupils, their
interest in individuals heightened and their
insights about needs emerged. They began to
center their discussion on causes of behavior
and to look more deeply for possible ex-
planations.54

It was also discovered that

Viewing additional films of the two simulated
classrooms after attention had been given to
information about individual pupils proved
to be a useful way of stimulating reaction
to the problems teachers experience in work-
ing with a groul:) of pupils. who vary widely
in physical, social , emotional, and intel-
lectual characteristics. The introduction
of the in-basket items, especially the
custodian's note, opened up the whole arep,
of relationships among faculty and staff.3.D.

Fourth. Day (Sessions Vi. and VII)

Session VI focused on School Policies and its purpose was.

As a result of this experience the student
recognizes the usefulness of policy state-
ments in solving school and classroom
problems.56

Session VII focused on The Pupils and Their Parents with the

stated purpose being

As a result of this experience students take
the role of teachers in res3:,onding to the

concerns of parents and to discover patterns
of relationship existing within the class group.57

The diagram in Figure 12 presents the schedule of activities for

these two sessions (Thursday A.M. and P.M.).



Thursday A.K.
inter-Personal Relationships and School Policy (small
groups)
Discussion of pre. ious asslgnaent

A. Various ways of dealing with each situation
described

B. The group's decision and supporting rationale
Reports fro:, viall group discussions on inter-per-
sonal relationships and school policies

A. Focus on teacher-puils resonsil'ility for
physical environr.,,nc of school and relation-
ships with other professional and non-pro-
fessional personnel

64
P.M. tearninE, About The Children We Teach: Parent-

reacher fleln:ionships (sn:all groups)
prrrei0.-tesaher relationships from

In- BatLct Out - gasket ityms
A. C mother (.Situation --res?onsc to

attendance at education program; implica-
tions of concern)

B. M mother (Situation 6--descrip-
tion of doctor's recommendatiens)

C. C (Situation 7--giadcs and
coney- making)

B. Discuss School Policy (contents) rela- Exploring techniques for learning about pupil-
Ling to pupils in terms of pupil relationships

A. Use and interpretation of sociogreras
illness loss of school material B. Discussion of how contact patterns vary
tardiness administerinz first aid
hoticvork supervisors and visitors
grading play ground areas and e,luipr,ent
accidents vacations during school year
fieldtrips early dismissal

Discussion of implications of above ite:i5 as re-
lated to student teaching and resident teaching
assignments

Yig. 12--An outline of the activities for the fonrth day of the simulation prorram.

It appears that meeting practical problems in light of established

policy intrigued the students and stimulated lively discussion. "It was

most interesting to note how in:1,:,pn discussion of the in-basket itel.:;s

produced changes in the approaches students decided to take to solve the

problems posed by various items. Writing simulated replies proved to

rbean exacting task." 59

The staff found that it was quite apparent at the close of session

VII that: students had begun to realize that teaching is more than work-

ing with pupils, that working with parents is sometimes. an important

factor in the child's performance at school. The socio-grams, contact

patterns, and discussion charts offered a change of pace to the session

and stimulated extended analysis and discussion. At this poi:zt the

students were responding more and more like the teachers they were pre-

paring to be.
60
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The Fifth Day (Sessions VIII and IX)

The focus of Session VIII was on the pupils and their work. The

stated purpose for the session was

As a result of this experience students sharpen
their perception about the problems of analyzing
and evaluating pupil's work31

Session IV was the culminatory activity and it centered on "from

simulation to assimilation and reality." During this windup the students'

attention was directed to the importance of simulated experiences (a) as

preparation for student teaching acLivities and (o) nc 2n introduction

to the professional study of pedagemr.
62

The diagram in Figure 13 presents the schedule of activities for

these final sessions.

lbstrectional Conc,rms_
Discussion of N.e-zrading assignment

A. Compile a composite of aLuJenf teachers'
grades for each pupil's work

B. Discuss reasons for variations in gra.:es
by discussing the criteria and different
standards used for parking papers

P.M. Frog S;-ulation to Assiilation ,rJ Pe,1;t,
Culmination)
Sirulation exoeriences and their ii.plicatifns fo:
student teaching

Simulation experiences as an introduction to the
professional study of pedagogy

Sulanary and evaluation

Fig. 15--An outline of the activities for the fifth day of the simulation prmra7n.

Session VIII opened the whole problem of pupil evaluationgrading,

reporting to parents, and the bases for both. Standards for grading

which the students had e:nployed revealed much of their own school ex-

periences, and the great variation in results impressed them with the

degree of subjectivity which goes into the evaluation process.
63
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With these sessions, the simulation experiences were brought to a

close. The students had become quite immersed in their schools, quite

involved with their pupils, and rather used to assuming the thought

processes of the teacher. Connecting this attitude to the study of

methodology and to practical classroom participation became immediately

possible.
64

DUring the summary and evaluation period the students, divided into

several groups, were asked to consider one of the following questions:

1. Hvw have your ideas about: t.caehinu, children been iniluencod
by the simulation e;:pericuce?

2. To what extent has simulation activity sharpened your
awareness of the needs and characteristics of children?

3. What cautions or warnins have become apparent: as the
rc:sult: of expl.oring

4. To what extent have you develpcd a sympathy for the
problems which confront teachers as they deal with children?

All groups were asked to identify and consider questions that came

to mind as they tried to transate their simulation experiences into

anticipation of student teaching.
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The Secondary Teacher Education Program

There were soma similarities in the use of simulation within

secondary and elementary portions of the Insite Program. On the other

hand there were some major differences. These similarities and differ-

ences are described in the following sections.

The Secondary Acroclinical Semester

The secondary Acroclinical Semester combined student teaching,

methods, and principles of secondary education into a one. 16-week

semester.

Five m.:Ijor subject areas were represented in the acroclinical

semester on the secondary level. These wore 7n;:1ish, science, mathcma-

tics, socin1 studies, and modern foreign izn:guacs. Prior to entering

the acroclinical semester each student would have completed 90 or more

hours of work toward his bachelor's degree (124 is required for grad-

uation). Of this college work approximately 30 hours would be in the

student's major area. In addition to the general education require-

ments, work in his major, and work in his minor, the student would

have completed a course in Human Growth in Learning as well as the

three Insite seminars which are described in the report on simulation

for students; preparing for elementary school teaching.

The instructional pattern for the acroclinical semester was as

follows: 65

Phase I (first four weeks) : Phase I was designed to teach
the studcnt to observe classroom iniitrucLion e:fectively and to
plan a lesson or a unit of instruction in keeping with stated
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goals and objectives. After a consideration of lon-range goals,
performance objectives were introduced; and the student was taught
to plan for both."

Phase II. (second four weeks) : During thkis phase the student
moved from observation to a more active role in the classroom in
which he participated, assisted, and taught on a limited scale.
From a consideration of goals and objectives emphasized in the
first phase, he moved toward preparing vari,I.d activities in keep-
ing with his abilities and needs. He began the work in statistics,
tests, and measurements required to assess student performance
effectively.67

Phase III (third four weeks): Student teaching itself was
the main activity during the third phase. The methods teachers
met weekly with the stucLonts in thjr methot sections,
their instruction around the actti:J1 problems faced by the utlldelltS.Eii,

Phase IV (Fourth four weeks): Although the student continued
to teach during a large portion of this phase, he returned to special
methods and principles classes for further work on evaluation of
student performance, and--after a 5a:;-)ling of the teacher'slifc--
a close luok at tht,. profession 1) e k. of the

semester, the secondary L:Ia l';:pfAona"

experience, during which the studehts doalt with sor.ia of the prob-
lems facing the beginning teacher.69

The acroclinical semester is followed by a program similar to that

described in the earlier section of hi.s report (elementary program).

Those students electing to go on into resident teaching do a full semester

of teaching in one of the cooperating school districts and then return to

campus to take additional work on their master's degLue, and the six

hour follow-up course called Graduate Study of Teaching, in which elemen-

tary and secondary teachers are again put: back into tIn same section. Thy.

1A.S. in Education degree requires 36 hours of work, 15 of which would he

for resident teaching, six would be graduate study of Leaching, and up

to 15 graduate hours in the student's chosen major subject area.
70
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The "Capstone' Experience

.As it was employed The acroclinical semester, the Capstone ex-

perience was a concluding type of experience for the semester. It

followed methods, principles and student teaching. The Capstone exper-

ience was an attempt to encourage prospective teachers to tie together

their experiences in the acroclinical semester and to project themselves

into their role as a beginning teacher in an actual system.
71

The Capstone was a summarizing, a testi,),g. It had the student

play the role of a beginning teacher in contrast to the role of a student

teacher.
72

As used in the secondary phase of the' acroclinical semester, the

Cop.E;tone experience. Iv.:' .nt:s to .:ail._ c.!c:ision:,; for which_ they had

become, hopefully, equipped to make. The wish was for them to be able

to make decisions as a beginning teacher who would already have had the

experiences of student teaching and methods course work. 73

This section deals primarily with thr: Capstone, but also includes

a description of those introductory activities which coma under the

general-heading of "simulation." Some cases, based on actual experiences

of student teachers, were used to stimulate discussion during the in-

troductory phase of the acroclinical semester.

In addition to the introductory cases (simulat-g the student teacher

experiences) and the Griffith material (simulating the beginning teacher's

role), a portion of the Capstone was devoted to a study of cumulative

records collected in a large city senior high. school.
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The Simulation Experiences in the Introductory Phase

The simulated experiences used in the introductory phase of the

acroclinical semester, rather than being-based on a specific situation

in Griffith, were based on hypothetical situations that might occur in

any school. Thus, they were calculated to help the prospective st_IAL.ent

teacher make the transfer from the role of college student to student

teacher. The class was a.:ked to make a series of decisions confronting

a student to: error. An example of this kind of activity will illustrate: 74

Cse

The student is getting out of his car and
as he begins to walk toward the senior high
building he yo::::g bey, pr.Ze:bly
a junior or senior :n hizh school,
against the physical
the student cars over :hc
if he car. bc]:. The
and says, "1'.111 he all ri.F1%1 1n a little 'vi:,
please do not report VC. Just go on in and
pretend you didn't sec net"

The college student was asked to make a decision as to his next

action and to develop a rationale for that action. Some interesting

discussions ensued from this simulated, case. The simulation experiment

tried to get the class to define for itself an attitude and a way of

operating which puts the health and safety of the high school student

above any other concern. Many obstacles seemed to appear in getting the

student teacher from thinking clearly about the physical help for the

child.
75

The situation could be changed by having the students compare their

decisions in the light of new evidence. For example, in Case No. 1, as



71

the student approaches, the boy says, "Please go on in. I'll be alright.

Some boys dared me to drink a cup of whiskey on the way to school, and

I'm sick, but I'll be okay."

Now the college student was asked to give his next step. In this

particular case one could anal.y e wLether the fact that the by had

misbehaved by drinking whiskey was the essential factor in his being re-

ported, or whether the welfare of the youngster was, indeed, the most

important element.

Another illustration of the kinds of simulated situations used

at the beginning of the acroclinical semester is the following:

Case

Your critic (supervis nE) teacher has told
John B. the next tic he zu:.cs to class late
he cannot be adrlitted witkaut a slip !.rom
the principal. Several days later you:
critic teacher is called to i:te office daring
the third period class and asks you to take
over until she returns. You finish the
third period lesson and, since she has not
returned, start the fourth. Fifteen Mi4ULCS
after the fourth period begins, John B.
roues in. You do what?

The prospective student teacher was now confronted with analyzing

some of those relationships he hopes to establish with his critic

teacher.
76

One could alter the situation in this case considerably if one said

the critic teacher was to be absent from the class for several days.
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Other. cases included:/7

Case 13

As you walk into your cilssroom, two girls are
having an argument. t--ne of the girls the
other "a dirty S.C.:;." The girl retaltatc:. with
a slap across the loco. Since your critic is
not there, you do what?

Case 14

A

As you are handing, out study guides for the
unit you are introducing, you 7n5W07 hnslt
at the door. A student hands you the follow-
ing note: "I an terribly sorry to asl.: this
favor, but 1 ita M. and harbara h.
this period. It is the only period tod::y the
state will be available, and we nnst pr:ctice
their rubber prior to toni!ht,s
Many thanks. (Si.;:.ed) hiliot." You co

Case 16

As you are going to your car hear the Physi-
cal Education buildin;, IS to 20 buys are
throwing snow bails while waiting for the
buses. The teacher "on duty" is not there.
You do what?

TkCt6.2. are only a few of thc cases which wctre utilized prior to

the student teaching experience.
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The ;lc:ginning Teacher Simulation Packac;(2

The Griffith materials were collected in order to allow for the

simulation of a beginning teaching experience in an actual schoo] system.

The student analyzed the community from' various data presented, and was

then face(.1 with a series of problems in which he needed to make some

decisions as to his course of action.
78

Griffith was used as the school district because it is not so large

or so complex as to be difficult to represent clearly to the prospective

teachers in the class. On the other hand, C;7:iffith did not rc?resent

the "kinds" of districts in which the students would like to become be-

ginning teachers. This may appear to be quite a contradiction to the

rem der, but the amount- of time available for the Capstone expenec in

the acroclinical was 1:1;%ittri. imortent not to re'd1:esent

a school system and city so complex that it would he difficult, if not:

impossible, to get students to make considered decisions because of the

complexity of the setting.

The slides of the Griffith community, the audio tape in which. the

superintendent talks about Griffith, and the tr...,o written reports (all

used for the elementary program) were also used in the secondary pro-

gram. They were presented in a very similar manner.

They found that the tape recordings prepared by the superintendent

appear to be an effective way for the student in the Capstone class to

learn more about the community. Listening to the chief school amin-

istrator di!3cuss Griffith seems to be more effective than merely reodi7.g

written reports.
79



Two series of slides were developed wids!I portrayed the. secondary

schools of Gr-i.ffith. These were LN:cd in a manner as the slides

for the elementary school.

Several situations were provided for tb:-. secondary students during

this portion of the simulation. folio'. ia are :;ome examples of these

situations:

Administrators Discuss Applic:,nts in order for the principal and

superintendent to discuss two different kind of teacher applicants a

situation was created for them prjor to tape recording their comments.

The situation is as follows: Two applicants for a position are re-

questing interviews. His critic t,2.chr da:ciibas one:

ti

David is the most thorou:hly etianited St.J-
dent teach: I h.ve ever :n

Fuca the first doy, : was :aas...c,ti.,
pressed with the detail of his lar.bli%Z-

,a he started nc:uallv teaching tae
...kisses, 1 found that he Lod each day's
activities carofully ;''.armed for :Lc rest
vr Olv Vig4E 11. ::1-

c1110,d opproxlmatc tines to ho cansumed
by each activity and the necessary study
guldva assignments, instructions, work
sheols, etc. wer already dittoed and
rim off. Periodic quizzcs and a unit exam
were similarly ready for use IL: not only
plennod his work, ho worked his plan.

Thc.: other applicant is described es:

Barry's high college grades show that he
has a love of studyinF unusual in collies
students, at least of the students I'vo bad
as student teachers. In class 1 found him
to he imaginative and enthnsiastic to as
amazing degree. The students. though a little
overwhelmed at first by his "roancc" with
books, reading, and dioleole, could not
help but be caught up in :he snail hti
Since I could not do it nearly so well, I'll
admit to some disciefort as I watched him
take a student's questiea, make it an im-
portant one for every student in the class,
then load the student to some work or
author who had sire of the answers to his
query,

1 fvull,! 01711 111 < olc,Ilont academic accord
ht tr,l1:rV -it nn reficciion af
ho, bars ,',1
he v,. and it Inc.: to get

Lesson plans were mode tdercly to acquire
some semblal)cc of order (and 1 sung cc:
because I required tier), but the inter-
ests of thy students cane first. I had to
interrupt very` fat' times -- once it was
ty stet a discussion of middle -class
morality to remind Harry and the class that
II was 9-wCekf test day and report cards
had to be in oneay after the test was
taken and cortected. Poor Harry! I know
he spent many hour that weekend reading
those essay answers!
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Tne tape recording begins as the princiFhl of the high school and

the superintendent discuss which of the two young men th.ay want to invite

to Griffith for a personal :ntervimw. Studelitn, .are asked to speculate

on the basis of what they know about the superintendent which candidate

he would can toward.
80

The tape concludes with the i.:;?:.cssion both yc,LIn;:!, dcln possess
r---

many strong traits and that they both will be asked to come over for an

interview and that a selection will be made ac.Ltr these Interviews.

Later in the Capstone experience, studc-1,..; yould Le asked to assume

the role of one of two teachers in Griffith .p:Lussing tiie widely

divergent teaching styles. In other words, they were p5fted to play the

-role of a teacher-coming into a-classroom in a diotimctive teach-

ing fityle and way of doing ihings 11 bc,c% 5r2t.

Another tape recording completed by the high school principal and

the superintendent concerned the following case:

63.

YEACHER SELECTION: THE BEGINNING TEACHfit

Miss Alice Jenkins is described as follows:

"Miss Alice Jenkins has been recenmended for a
position in Griffith by a ncighboriLe, superinten-
dent. Miss Jenkins graduated at nid-yc:v and has
taught just out semester. ()urine, this senester
she was unable to core siith several unruly classes
or to work effectively with her pcers. The neigh -.
boring superintendent is quick to point out that
they probably didn't grie her enough help and thinks
with proper supervision she'll do a fine jub. Cb
three different days when she was ill, the substi-
tute found very inadequatefieston ;Anna and reported
this to the prineipai. The teacher she replaced for
a semester has resuted her teschihg job and there is
h0 vacancy for Nissjennns at the lu-arhy school. In
am initial interview, the superintendent four.,: Miss
Jenkins to be very personable, intelligent, and in-
terested:in teaching in Griffith. "_

A. (Before the tape) Would those Administrators be

interested in her?

. that are razor print.: for the beginning teacher

to beware of which arc brought out in the dis-

cussion concerning Hiss Jenkins?
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As the tape begins, the superintendent and principal Lre discussing

whether they should employ Miss Jenkins. This case allows the superin-

tendent and principal to bring out several particular concerns regarding

the beginning teacher.

The high school principal mentions the three "cardinal sins of

beginning teachers" which are (a) inability to bring about good dis-

cipline in a classroom, (b) inadequacy of lesson plans, and (c) inability

or unwillingness to cooperate with peers.
82

Both mcn comment that one should not always judge a beginning

teacher too harshly if the previous employer has been willing to

commend that person for another job. Major points in the tape were

that she probably wasn't given enough help and probably will do better

pith. more supervision.

Other areas in which experienccs were provided area as follows:
83

The "OUT" Grow) Case The prospective teacher in the class was

asked to assume that he was a beginning teacher charged with serving

on a committee to develop additional extracurricular activities which

might appeal specifically to some of those youngsters in high school

who were not participating. In order for them to become better acquaint-

ed with some of these students, they were asked to listen to a tapn re-

corded interview with two senior boys who had not participated in

activities in the school for a considerable period of time. (In fact,

these boys consi4ered themselves in the "out" group in Griffith and were

well aware of this when the tape recording was made at the high school

in Griffith.)
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The boys bring out several reasons for not participating such as

jobs, wanting to smoke, and cliques in the school. The tape ends with

a rather ressimestic note as to whether the high school can and indeed

should provide activities to interest every young person.

Exavination of Prejudice Another segment of the project allowed

the students to inves,igate evidence of racial prejudice and to examine

his own views of the teacher's role when confronted with such evidence.

Students were given a collection of papers which actually had been

written in an English class at Griffith and,titled "The rsgro and 1."

The assignment was intended tt, include the following; points:

1. Do you think that Negroes are equal to or inferior to
whites - why or why not

2. Do you think Noz,roes should hnve equal legal rights
such as voting - why or whcy not?

3. How would you feel if Negros were in class with you?

A. How would you feel if a Negro family moved next door to
you?

5. How would you feel about having Negroes in your social
group, sharing in your parties, games, etc?

The assignment indicated that the teacher did not intend to grade

these papers. The acroclinical students were asked to assume that they

have been placed in charge of the class in which this assignment was

made.- In other words, they assumed the role of beginning teacher in a

class in which the first semester was already complete and they were

taking charge at the beginning of the second semester. They were asked

to take the papers home overnight and make any marginal comments on them

that they wished prior to handing them hack (without grades) during the'
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high school English class the next day.

The discussion in the Capstone class dealt with the rather trouble-

some question of how to confront prejudice as it exists in a high school

class.

Parental Relations After the students' marginal comments (or lack

of them) have bean analyzed in class discussions on the previous incident

(prejudice) each student in the class is given a copy of the following:

You receive a note: (The following appeared as a

handwritten letter in the exercise.]

Principal,
Griffith High School
Griffith,

Dear Principal,

I wish to object to the assignment given
recently in 13th grade English neerning Negroes.
I teeltte this is a timely topic. but i :11.1 SlCi
10 death of heAr.,g shot it. an.; i r.Y daugh
ttr should mat .,e to urjte ter fcc1114,5
concerning the cc,nred in .,ilish class.

I also realise this assigr.aent was given by
the teacher recently replaced, tut I understand
the new teacher has handed then back Ana discusting
them in class.

I would appreciate a npts from him reyardinl
his reasons for such an asiiiimeaaursu-61 a vis-.cussioa.

Hrs. E.W. Smith

A. To what extent is the novice teacher committed
to explaining/justifying

assignments to questioning
parents?

R. Write your note to Mrs. Smith here:

Further discussion can center on whether a teacher should accept

a teaching job in a community which reveals attitudes or values which

he cannot accept.
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Question of Organizations Two briei messages are placed in the

teacher's mailbox concerning teacher organizations. They are both

addressed to Marion Smith (the name to be used for the beginning teach-

er whose role is being assumed by the individual students within the

class). One message was from the GE4 membership chairman. It ended

with the following:

I do, I do not, intend to join the local,
state and national professional organizatims
(GEA, 1STA, NEA) for the following reasons ..

The other nssage was from the AFT membership chairman. It ended

by :.rating:

We would appreciate a note from you regard-
ing your intentions concerning joining.

Student:, ware asked t% lor:1 of 1:1, notes, Thc5r res:lonr:c3

were then analyzed through ;, class discussion. Many of the students, of

course, object to having to answer to a teacher organization concerning

his joining, and the reasons why. 4 crucial question remains: Can a

beginning teacher remain neutral or aloof from the competition between

teacher orzanizations?
84

The Problem of a "Creative" Pupil This incident involved a series

of rather complex situations. They were as outlined below.

1. Students are! given a copy of an essay entitled "Wonderful

is Worth Saving," which was written by Cynthia Milsap, a senior in high

school. The teacher is asked to look over this essay and see if he

thinKs Cynthia has creative writing ability. The principal explains

(the teacher is new to the system And has not had much opportunity to

become acquainted with Cynehia) that the girl has been president of the
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Future Teacher's Club and extremely active in high school. The school

is interested in helping her obtain a scholarship because she comes

from a largefTily without many resources.

Students were asked to take the essay home, read it, and be ready

to express their reactions to it when they return the next day.

2. When they arrived the following day, they were given a

copy of a note from the principal stating:

Since you have had the opportunity to
read one of Cynthia's essays ead airvc sc a
idea of whether or not she possesses creative
writing talent, I'm going to as:: you to make
a short statement aloLg with several.oter
teachers to accompany a scholarship application
for her.

Students then write a scholarship stz.ten7n! 1,,ter in the class.

3. After discusing the statemc.ts in class they were asked

to reconsider what they have said in the statement and submit it to

the principal. Subsequent explanation made it clear that t in a was an

urgent factor.

When the principal pick up the statement, he said:

8y the way, I saw Cynthia Milsap's mother
in the grocery store last night and she to/Li
no how anxious they vil/ be to find out
if Cynthia can get a scholarship. With
so many children and such llnitei reseJzces
they don't think there is much possibility
that Cynthia could go to college without
considerable help,
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Principal's statement continued:

I told her that
scholarship applicat
Cynthia's essay enti
Worth Saving" in a c
test conducted by on
Her nether hadn't he
course, since Cynthi
either. Everyone in
English class submit
paper was sel,,,cted w

in addition to our
ion we were entering
tied "Wonderful is
reative writLIg con-
e of the magazines.
ar.d a'tout that, of
a nay not know it
the twelfth grade

ted one and Cynthia's
ithout her knowledge.

Her mother did say that Cynthialit's.
been getting work done just in the nick of
time lately, and has been staying up very
late .to do her homework. She believes
that Cynthia is involved too heavily in
school activities but takes then so seri-
ously that she works until very late hours
in order to get her homework done.

4. After the scolarsi!p applicLtion statement had been sent

to the pri,cipal's office, (i.e., collected in the class) the teacher

received nit envelope addressed to him and delivered to his door by a

student who informed him that it had been left in the principal's

office and was to be given to the new teacher, adariou Smith," Students

are asked to read the envelope's contents carefully, and then to jot

down their next steps in specific terms. In the envelope was a page

torn from Seventeen mogazine which carried the essay "Uonderful is

Is,A-th Saving." It actually was written by a 39-year-old girl from

Topeka, Kansas. Cynthia had plagiarized the article verbatim.

The students were asked to list their next steps.

5. In an attempt to see if students were influe7,-ed in their

assessment of Cynthia's writ:lg ability and their willingness to
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reconnend her for a scholarship by some suggestion of Cynthia's economic

status, the instructor varies the information given the student regard-

ing Cynthia's family, In one note, for example, the principal wrote

to half the class: "Cynthia is from a large and very poor family and

needs to get a scholarship if she is to attend college;" to the other

half the note differed in that it stated at the end: "Cynthia is from

a widely-traveled, extremely cultured family and they are anxious that

she get into a good school, probably an Eastern women's college."
85

Summary Disewlsion

After the various activities within the Capstone were completed,

the instructor conducted a summary discussion, developed from how

clearly he felt the class understood each of the succeeding steps.

Cuntra3 quefltionn evolved as folloac:
86

1. What are the critical. behaviors Co- the beginning teacher
in Griffith, as brought out by community attitudes and
the opinions of school. administrators?

2. What are key relationships for the beginning teacher in
a situation (administrator-teacher, teacherteacher,
teacher-pupil, teacher-guicdance department, etc.) and
what information about each..of these might a beginning
teacher wish to seek early in the teaching experience?

3. What special resources are available to the teacher in
Griffith, both within and without the school setting?

4. What elements in Griffith are interesting to you as a
beginning teacher and are there ele;aents within the
community or schools which you feel would prevent your
being an effective teacher there?

After the instructor h4d several opportunities to use the simula-

tiofts material with Capstone groups, he developed a format for students

reactions to the various elements in the package of materials. He found
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that the material was .uch more effective if students in the class

kept a running account of Cair reactions to the various information

and problems confronting them within the study of Griffith. The reaction

sheets used by students provide for space in which reactions are writ-

ten.
87

School City Cumulati-:u Records

There were several important learning experiences for students in

the Capstone class through use of cumulative records from School. City.

They wcrc confronted with a ri7Ilabla 1);-,c1f.re of information composed oL-

grades, notes, test scores, etc. It became apparent Lc them that: in

order to make effective use of the cumulative record they must know

how to interpret different sets of data.
88

Giving the students an

actual record and allowing them to discover for themselves thnt there

is much data in it which they are not yet equipped to interpret appears

to be more important and a mora effective way of conducting this learn-
.

ing experience than merely lecturing.
89

A second important learning experience dealt with the fact that

most of the information submitted by teachers to the cumulative record

other than grades is negative in nature.

There were larger questions and ones which Capstone students

demonstlated a willingness to discuss at. length: What kinds of evieance

should the teacher submit to the cumulative record? that criteria

for submitting or not submitting information should be employed? An

additional part of this latter question.is "What kind of informatioa

should remain in the cumulative record over a number of years, what
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kind should be weeded out, who is to weed it out, and, if it is not

weeded out, how can, the teacher learn to overlook extraneous information?
90

In summary, the use of cumulative records in the Capstone exper-

ience is designed to sensitize students in the class to the importance

of learning how to interpret data in the records, and learning how to

contribute effectively to the peImanent records of you"gsters.

Limitations in Use of Capstone
Simulation Package

91

With secondary teachers there appears to be a built-in difficulty

in using materials which provide for a simulated introduction to a

reaching job in a particular community. This difficulty deals with-th6

fact that a secondary teacher is going to be primarily concerned with

one subject area. Consequently, thrt activities, problos, and c%-

periences one wishes to simulate have to be of the nature that all

secondary teachers would find of importance.92 The major categories

included in the Griffith material just described are essentially of

this nature. They dealt; with

1, selecting a community in which to teach

2. analyzing the secondary schools in that community to see
if they would be an appropriate place for the individual

3. identifying factors concerning the beginning teacher
which are deemed important by the administrators in the
school district

4. dealing with parent 1 concerning the curriculum

5. working with students who are not active in school

4, developing a rationale for ones choice of teacher organ-
izations, and

7. making decisions in th:,w cuse of serious At:ID:lent misconduct.
93
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These are all meaningful topics for the prospective teacher, but

they do not necessarily add up to a realistic teaching assignment in

the school.
94

It appears that that is needed to make this sort of package more

effective is to develop tasks within each of the major subject areas

appropriate to the teaching of that subject in the given school diaLrict.
9!)

But even once this is done the teacher training institution faces the

problem of scheduling and conducting all these various sections.

Ncquigg states a very important factor

The teacher training institution hoping to develop
a simulated teaching experience for the prospective
teacher must be prepared to deal with the school
community in considerable depth. A cursory look at
the community, using a few phoLographs and perhaps
some written material, does not provide the informa
tion about Lb- commvnity 1:r_ci8ary fol malani! good
decisions. This kind of dcith takes a great length
of time, not only to erevelop or collect simulation
aaterials within the community itself, but also to
present them to the college class.96
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Assessment of Simulation Prot,ram
In Center ?rojcct Insite

The following is a description of the assessment that was made of

the simulation portion of the acroclinical semester. First the concerns

of technology and than the observations and evaluations made by both

the faculty and the students are described.

TechnoloLical Concerns

In general, the college faculty and technological advisers and

consultants were very much pleased with the quality of the materials

that were produced and the reproductions that were made. This was

particularly true of the slides, audio tapes, and slide-tape material.

Thu use of Cta role playlni; tecnigae in the introduction of

critical incidents was very realistic and Well done. The cost of

development of these materials appeared to be very reasonable, partic-

ularly in view of the benefits derived from them in the program.
97

The production of sound films was successful, but was confronted

with problems. The films depicted n fairly typical school day in

their classrooms and the children and teachers had not behaved or

reacted in any unusual way.
98

Normal classroom accoustics proved to be a problem in getting

sound -on -film records. At times the background noises were quite

distracting. Despite this obvious disadvantage, the use of such

film is most desirable. It was the films which helped to make the

chUdren and teachers lifelike. "It is difficult to see hew one
.



could develop :Alt same degree of identity in a simulated situation

without the use of films."99

Faculty Reactions

The subjective evaluation of the college faculty was most en-

thusiastic a
100

nd positive. Rich interaction between instructors

and students, the use of a wide variety of instructional materials

and techniques, and total involvement of all participants were,in-

strumenthi in developing this kind of response.

A review of the experience of the past several years suggests

87

two things concerning the elementary program. First, a broader appli-

cation of various types of pupil products should be made. Second,

tore use of the second grade f17:a should ac made. Except

for the purpose of contrast, this film was. not used very extensively.

"There is tremendous value in helping students to recognize alterna-

tive styles of teaching and organization of classrooms and noting

different responses due to children's ages."1
01

Student Evaluations

Student evaluations played an important role in evaluating and

improving the nature of our offerings. While these evaluations did

not generally lemd themselves to highly sophisticated critical

analysis, they did servo lc() gAve considerable feedback regarding the

instruction.
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5ecause the group of students involved was relatively small and

because of the rapport that is quite easily developed in programs

such as the acroclinical semester, much evaluation feedback to faculty

came through rather informal procedures. Since students were not

given grades for their work during this semester, they felt quite

free to be candid, Recognizing that this was nn experimental pro-ran

and that many important changes had been'made because of their con-

tributions, students reacted in a helpful way. As one might anticipate,

they were tremendously enthusiastic about this phase of the Insite pro-

gram, as indicated by their verbal responses and their responses on an

attitudinal questionnaire which was given. 102

Recommendations

The Insite staff made the following recommendations`

For those educators who are interested in develop-
ing a simulated program of their own, there are
only two major suggestion. The first would rc-
late to the matter of allowing for ample (11-,:elop-
ment activity prior to the actual use of the
simulated materials. The correlation between
careful plannini.,-development and successful
implementation is, of course, very high.1°3

The second point relates to the fact that in the
initial exploratory sessions, when plans are being
made for the productio and collection .of mater-
ials, it is advisable to collect as much material
as is possible within budget limitations. As
WAS itxdicated previously, preparation of audio
tapes and slides, and reproduction of materials
is not a particularly expensive proposition.
Ample materials of this type should he produced
and appropriate reproductions made. In the long
run, both ttmo and money will be saved. The
matter of filming is entirely.different because
quite obvionnty much greater expense is involved,1(14
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Further Development

Simulation is now being used in other aspects of the elementary

.education program at Indiana University:

1. In the fall semester, 1967, the TIM Project utilized the
Griffith materials in a way similar to the Insite progra.a.

2, Beginning with the spring semester, 1969, the Encore Project
revised and extended this Incite

3. Beginning with the fall. 1969, the "Triple T" project began
the use of the Griffith ,simulation.

4. As the result of the Insite simulation, Dr. Eeward G. BnEfie
moved on to develop a new simulation package fnr cc-,merci:ii.
distribution. It was to yme been tried in the experimental
programs in spring, 1970,

Both TEAM and ENCORE were operating with. a level or xesoulces that

was only slightly above that of the regular progran. All told, smolt

hc.l.fliof its students will have simulated experiences in their profess-

ional trainins, and education during the 1969-70 academic year. Un-

doubtedly, the simulated phase of various programs on the BloomIngti n.

campus will go through many changes as ways are constaraly f,ought to

refine the simulation process.
106
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CHAPTER III

"LOW-COST INSTRUCTIONAL SIMULATION"
FOR TEACHER EDUCATION

Two sets of low.-cost instructional simulation materials for use in

teacher edecation pro3ro:rs hove been developed ot Oregon State System

of Higher Education, Monmouth, Teaching Researd41 Division. One of the

sets of materials deals with problems of classroom management and the

other deals with discovery teaching. The new "low-cost" simulation

packages are to serve teacher education institutions that are faced

with the problem of providing practical experiences for student teach-

ers. They have been designed in an attempt to solve the growing problem

of p)ncfng students in schools without i.nterrerinF, with the ongoing

program of education for the classes or groups being observed.
1

Originally based more on the operant conditioning model, the

"low cost" simulation materials provide a different opportunity for

the student than the materials used in Project Insite. A second diff-

erence appears to be in the fact that the "low cost" materials were

designed to allow the supervisor to be in the situation with each in-

dividual student, pointing out important behaviors and features of

instructional practices.2 A third apparent difference is that the

"low cost" materials were not necessarily designed as an integral part

of a specific teacher training program.

For the purpose of gaining a better understanding of the rationale

for the use of the "low cost" simulation, a brief history surrounding
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this development of these materials is presented in the following section.

This is followed by a description of the set of materials which deal

with classroom management.

Brief History of. Research and Development

The idea surrounding the development of these simulation materials

has been based n3sed somewhat on the concept of the "Link Trainer. In 1961,

Dr. Bert Y. Kersh, ctunded under NDEA Title VII, built a simulation

facility and initiated a variety of simulated classroom situations.

The situations were simulated through the medium of sound motion

pictures, and were called "Mr. Land's Sixth Grade." tsagntially, a

trainee undergoing the simuYation experience was presented wit!, problem-

atic situations filmed so that the class appeared to be reacting

directly to the student teacher, who was viewing the sequences. Several

alternative feedback sequences were available for each problem that

showed the trainee how the children might react to his handling of the

situation. A large rear projection screen permitted life-like images

to be projected for the trainee who responded to she scenes by physic-

ly advancing toward. the screen.
4

Chart 2 diagrams a plan view of the prototype Classroom Simulator

which has been developed by Kersh and his associates.

As is.illustrated in this diagram, the learner stands in a position

relatively close to a large central projection scree: and is observed

by the supervising teacher through vim.ing ports in the smaller wing

panels. The large screen allows a life-size visual image to be projected.
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Appropriate stage props are used to further enhance the illusion of

reality which was considered desirable at this point.5

The situations were presented by three 16 >1 projectors controlled

remotely from the supervisor's position behind the wing panel. The

supervisor in control started and stoped the projectors and selected

from among pre-filmed sequences as required.
6

The essential aspects of the simulation techniques were (1) that

a suitable (filmed) stimulus situation be presented to the learner,

(2) that the physical practice situationbe sufficient]y "realistic"

to give the learner the experience with some degree of psychological

fidelity, and (3) that the student teacher be required to "act out"

the response under supervision just as he would in a role-playing sit-

uation.
7

The feedback characteristics of the prototype apparatus

added continuity gkd served to confirm immediately the adequacy of the

student-teacher's behavior. Various schedules and formats of the

feedback sequences were explored.

For research, classroom simulation was satisfactory; for training

it was limited. The reasons are:

a. The materials required an elaborate simulation facility
equipped with three or four modified projectors, a large
rear-projection screen, and an electronic .control system;

b. Only one student could be trained at a time;

c. An experienced teacher was required to act as the tutor-
instructor-therapist;

d. The most students that could be handled in one laboratory
was about 80 per term, assuming that two instructors were
available =ran, noon, and night;
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e. A technician generally was required to be on call at all times
to fix the hardware when it broke down;

f. The filmed materials were sequenced in such a way so as to
make their use in extra-laboratory situations (e.g., the
classroom) very difficult8 if not impossible except for the
most patient instructors.

Conducting extensive and intensive research on the use of the class-

room simulator, Kersh came u? with some interesting conclusions whiel

had significant implications for the consequent development of the

"low cost" materials. This research
9
had two primary objectives as

follows (1) to develop the principles of skills required in the pro-

duction of classroom simulation materials and the techniques for using

the procedures in pre-service education of elerentary school teachers,

and (2) to conduct an experiment aimed at determining the need for

"realism" (f ie.,lity) in a simulation procedure used in teaching. Of

these variables possibly contributing to fidelity in simulation, the

size of and motion in the projected image were explored. The findings

indicated the small projections resulted in higher post-test scores

then life-size (realistic) displays. Results from experiments also

indicated no significant differences in post-test scores between

subjects who enacted and subjects who verbalized their responses.

These results added further support to the suggestion that lower cost

classroom simulation could he adapted to individualized or group boned

instruction where the projections are smaller than life-size and

responses are described,
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These limitations and research results led to the forc.ulation of

the Low-Cost Simulation Project, whose ;Irim,lry objective was to develop

an assortment of low-cost instrucriowa All.,liation materials for use

in teacher education progra=s. The simt:stIon materials were to be

modeled after the "classroom simulat.::en' in terials developed originally

by Kersh. A total of two sets of imictructioval materials were to be

developed:

one dealing with problems of classroom management, and

b. one dealing with problems of teachlne subject matter
using the "discovery teaching technique".10

Classrooms at levels ranging from Grade 4 through Grade 6 were to be

simulated.

It was expected that through the use of the classrom simulation

materials, students would be gives., an opporttwity to develop responsiv.-

ness to cues and skill in applying general principles of instruction in

the classroom. The materiall to be developed were to be of such a

nature as to permit their use iit a variety of settings (e.g., in.Aivid-

ualized instruction, small_group instruction, conventional instruction,

and tutorial. instruction (laboratory instruction similar to the proto-

type) in large as well as small teacher education institutions. Further,

they were to be of a nature as to eliminate the need for expensive

equipment and highly trollied operation. The new materials also take

account of the research concerning size of image, mode of feedback,

mode of response, motion in image, and the effects of promptings that

had been carried on at Teacher Research.
11
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The following section prce..-nt:; a description of the Classroom

Management series, one of the teo sets of "low cost" simulation in-

structional materials which were .'eveloped.

The Classeo7... !anaeement Series

This section presents r detailed description of the set of "low

cost" simulation materials entitled The Clasrroom Maua,;ement se:ies.

This description is divided in,0 two majo- areas. (1) Purpose of

Training and (2) Mode of Trainin:: The following section presents a

brief description of the purr7:.:: of the "loa cost" ratcrials, in-

cl-ding the content, the audiorr.e. and the ol,jectives,

P11.7 !,' Tt"; r

Content

The Classroom ?Mans -ement series teach and exercise the student

in two widely applicable teaching principles. They are focused so that

the teacher might control childrens' social behavior in a way which

enables the teachers to devote their maximum effort and time to de-

veloping childrens° knoviedges, skills, attitudes, and mental and

physical health. In the context of these materials teaching principles

arc thought of as strategy rules tvald in the decision - making process.

They describe the behavior a teache.. should display if he wanes to

accomplish stated objectives with children who are exhibiting a partic-

ular behavior. The two teaching principles were chosen to he taught in

the Classroom Management sense. They were felt to be crucial principles
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that are reliable and believed to be ix.pertout authorities in the field. 12

These principles are as follow,:

Principle I:

If an activity is about to bet-in .nere standards
of social behavior have either not been e::tablish-
ed or have not been prowlcuslv followed, and the
teacher dc,:iros to ae!i:ve spc;:i(.d `ill eTit
outcumes, th,:n the te,.cher ube a social
standard establisitzLnt strategy .13

Principle II:

If in an ongoing activity a child, or children,
behave in a way which violates thallau,acnt
outcomes, and the teacher declt'e:: to attain
the management outcotcs, then the teacher should
use a desist strategy which will attain the
management outcome with the low.t possible dis-
ruption of the instructional objectives.11;

The Audience

The Classroom No,nwement series was dc,:ned specifically for

college students entering for their first_ time a teacher preparation

program. A typical population for whom the materials were prepared

may be found at the Oregon College of. Education, where a "junior

black" progrru has been developed. In this program, junior-level

college students participate in a number of laboratory experiences

with children while receiving instruction in educational psychology

and teaching methods. In this context, the Classroom Manaeement

series is supportive of the progrfl:;" as well as supported or comple-

ment,e.1 la the program.
15



98

The Objectives

Ideally, after training, the student would be expected to exhibit

behaviors in the classroom that are consistent with the two principles

taught. That is, if a new activity were about to begin and standards

of socal behavior had been entablished, the student (teacher) would

be expected to establish social standards in an acceptable way. 16

Also, if a situation arises where children do not follow management

objectives, then, the student (teacher) would be expected to use an

appropriate desist strategy -- one that would attain the management

objectives with the least possible description of the instructional

objectives. Since adequate (and practical) tests to assess classroom

relLtecl to the two tau:!ilt z::e not availble,

the stated objectives of the Classroom aneaement series misht better

be stated as follows:

Given a dumber of novel) filmed episodes that represent problem-

atic classroom situations, the student will use a desist strategy

that attains stated management objectives with the least possible

disruption of the instructional objectives.

Given a verbal statement about a classroom situation that involves

a new activity, or one where social standards have .not been previously

established, and given an accompanying film of the class, the student

will use a social standard establishment strategy. lie will be per-

mitted to ask other students to role-play the parts of children in the

17.
class.



99

Modes of Training

The instructional system is divided into two parts or phases.

Phase I introduces students to the training, and teaches the two prin-

ciples of classroom management to them. Phase II exercises the student

in the application of those principles, and provides an opportunity

for the student to evaluate his learning. The following sections

describe these phases separately.

Phase I

The Phase I instructional program uses an integrated set of

materials, including a student manual and a film -tape presentation.

The film-tape presents a series of classroom episodes to illustrate

the principls ana coccopts heir: ;1 tc,uht.

The instructional program for. Phase I contains five parts, as

listed below.

Part 1. The three major roles of the classroom
teacher are presented; instructor, classroom
manager, and therapist.

Part 2. Techniques of preparing children for a
new activity or for an activity where their
social behavior has not been previously satis-
factory are presented.

Part 3 and 4. Various teacher strategies for
dealing with disruptions in the in:.;tructional
program are given.

Part 5. Review.
18

Generally, three modes may be used in Phase I training. The

conventional classroom instructional mode, self-instruction and the
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small group instructional mode. ghese three modes are briefly described

below.

Convec!:ional Classroom Instruction: In this case, the instructor

makes use of a carousel slide projector, tape recorder and program

synchronizer to present the classroom situations. Each student is

provided with a manual in which he may take notes and write his re-

sponses to exercises. Class discussion is used to answer questions

about an episode or an exercise.
19

Self-Instruction: Here., a student is provided with a projection

system that synchronizes the slides and tapes. Typically, a study

carrel or other private area is used. If noise is a factor, earphones

may be used. The manual is written so that the ntudent is guided

from slide-tape to manna] and back ai",n..1 without aay outsido ast:!istznlee.

When the self-instructional mode is used, it iS rece=onded that

opportunity be given regularily for small group discussion. An

alternate to this plan would be to provide a tutor that would always

be available to answer questions and help students straighten out

any difficulties. A schedule could be arranged to have several students

studying in a room at one times always within reach of support and

guidance from an assistant or tutor in or near the room.
20

Small-Crour, Instruction: In this mode, three to five students

could work together with the slide-tape projection system. An advan-

tage to this system is that students have an opportunity to discuss

between themselves pertinent points raised by the program. A dis-

advantage is that it, like the conventional classroom mode, paces
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every student with the group, not individually ..21

Phase II

The Phase II instructional program uses motion pictures integrated

with an orientation booklet and student manual. The motion pictures

are used to present the simulation episodes filmed fron the point of

view of the student to which he can react. Both programs are supple

mented by class of small group discussion or studentinstructor (tutor)

discussion either during or after the forml,training session.

The instructional program for Phase II consists of three parts:

Orientation -- Students have an opportunity to
"meet" the children in the simulated class. Also,
students learn about the school and the community.

..74,11ated nrob
lematic situntions in th:- series (called "days") of
twelve problems each.

Evaluation -- A third "day" of simulated situation
is reserved for the student to assess himself.22

Again three modes of instruction may be used in Phase II training.

These are classed as 1) Mode A: Individualized Laboratory (Tutorial

instruction) , 2) Mode B: Conventional. 'Clnssroom Instruction (Lnrf.e

or Small. Group); and 3) Mode C: Self Instruction

These three Modes are briefly summarized below.

Mode A: Individualized Lz,lhoraLory (Tutorial) Instruction. The

individualized laboratory instruction mode is identical to that cm

ployed in the original "Kersh Simulator," a special laboratory

facility (See Figure 1). In brief, the instructional. T'rocedure which

has been developed. for instruction with the tutorial mode is as follows.
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first, the student teacher (T) is oriented to the simulation

facility and to the procedures.
23

hen, T is given the instruction

in the simu'ation facility with the projections adjusted to the par-

ticular degree of realism desired. The filmed problem sequences of

actual classroom situations are presented and T is requested to enact

his response to each. Depending upon the reaction of T, the instructor

(I) selects and projects one of two or three alternative feedback

sequences. In the Individualized laboratory instructional mode, the

student teacher is "steered" into increslng15. mo-ze effective response

modes by the laboratory instructor who observes, evaluates, and commun-

icates through the selection of "feedback sequences" and through his

indirect guidance and discussion. It is believed that this mode is

ide;.:1Lly suit c.; ti! :1.fj7iculty it tl:e

teacher education program, or feel some need for this highly individ-

ualized (and intensive) training. Some have remarked that this train-

ing is "half-instruction, half-therapy."
24

After the instructional phase, T's per:fol.-mance is tested in the

simulation facility. Twelve new filmed problem sequences, different

from the instructional sequence, constitute a test of transfer. Briefly,

T stands in a position relatively close to a large central projection

screen. and is observed by the instructor from the side. The large

screen allows a life-size visual iwage to be projected. Appropriate

state props are used to further enhance the illusion of reality.

The instructor controls three motion picture projectors remotely,

starting and stopping the projectors and switching from one or another
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as required. An automatic control system keeps the problem of feedback

sequences in the proper arrangement.
25

Mode B: Conventional Classroom Instruction. The classroom simula-

tion materials are also adapted for use in conventional classroom set-

tings. Use of the materials with groups usually preludes the exten-

sive use of student feedback sequences as used in the individualized

laboratory mode. ,However, by eliminating the feedback sequences and

substituting demonstrations by a master teacher, so that students may

compare their responses with a model, the insY:ructional materials may

he used to good advantage in grouped instructional settings.
26

The

recommended procedure is as follows. As in the other instructional

modes, a problem sequence on film is first shown, but this time to the

entire usin: a cnnvc. plojcsctor .7111:!

The projector is stopped and students aro ased to decide what their

response would be, (writing down their responses if necessary). Next,

the classroom instructor conducts a discussion designed to reveal

alternative modes of responding to the problem and the explanation

for the different responses which the student teachers volunteer.

After the classroom instructor is satisfied that the major response

alternatives have been revealed and analyzed, he may then start the

Motion picture projector again and project the model !:cacher demon-

strating his (or her) technique for handling the particular problem

and the pupil consequence. Also, the classroom instructor may com-

municate to the class the "textbook" explanation for the master teach-

er's behavior. By using the master teacher on film as the stand:3rd,
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the classroom teacher is able to remain neutral if he wishes. The

classroom instructor may also choose to disagree with the "textbook"

standard and analysis and, in so doing, communicate the important fact

that there are no hard and fast rules in teaching.
27

After the discussion and comparison with the standard master

teacher films, the classroom instructor may repeat the process using

another problem on film. Depending on the length of the discussion,

three to five problem sequences may generally be covered in one class

hour. This is a slow process at best and may have a palling effect

if continued for prolonged peripds of time. It was generally more

effective to utilize only selected problems from the total set of class-

room Fimult:5.on :tcrlals and to devote o:Ly a po77tion of the instruc-

tional period to them. The systematic use of the simulation materials

in the classroom setting was possible and is pe3haos the least expen-

sive `way of using the materials. "However, it makes it difficult to

employ the available materials to full advantage.'
"28

An alternate to this technique would involve splitting the class

into several groups of four to six students each. One of each team

might role-play a response in front of the others while the film is

shown, and then discuss the reasons for the particular. response. At

this point, teams might be called on to report, followed by a general

class discussion and the showing of the model teacher response and

pupil consequence. A team of instructors and assistance should be avail-

able to the teams for help and consultation.
29
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Mode C: Self-Instruction. When this mode is used, the student works

alone in a study carrel situation with the motion pictures and manual.

A typical sequence is as follows:

STEP MATERIAL STUDENT ACTIO

1.. Student Manual. Study the back round, the
situation, i.e., the time
of day, the activity, and
other pertinent information.

2. Classroom View the situntion. Respond
Simulation Film when .aplyropr-late.

3. Student Manual Complete E.xerise. 1 (what was
your responsEt. etc.?).

4. Classroom
Simulation Film

View the prohnble class response.

S. St1.1,-nt 7,nw-11 _:!:-)onse with the

tcacheri;' How di:.

differ? Complete Exercise 2.

Conclusion:.

In order to allow the reader to gain a greater perspective of the

Classroom Management Series the pages included in Figures 16 through

19 present sample parts of the Student Manual, These include 1) the

Table of Contents, 2) the Introduction and 3) the first exercise in

each of Parts 1 and 4 of the Series.
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1=RODUCTION

An elementary teacher plays three major roles. He is an instructor.
Ile Is a therapist. He is a group mayager.

In his role ns instructor the teacher tovelops the pupil's
knowledge, attitudes, and sxills in language, mathematics,
social studio*, science, music, art, and physical education.

In his role an thera.pist the teacher is concerned with developing
emotionally well-adjusted

In his role as Trotta umnarer the teacher is conetrned with organ-
izing the children's social behavior in a way which enables him to
do a more effective job of instruction and therapy.

As teachers customarily play their roles of instructor and therapist in
tromp situations, they m.:st fir.,: be ekille at erc,ps to be
effective in Chose roles. If the teacher must spend seventy-five percent
of his tine tennzging a class, he can devote c:Ay twenty-fiv.: percent of
his tins to iimstructien and therapy. Coevemelv, TLe who can devote
twenty-five percent of his effort to marz?inf can e%peLd tie remaining
seventy-five percent of his effort to instrectien and therapy.

The goal of the Classroom Mana:tement Instructional Simulation MateriaJs
is to help you ttcome a better classrooN I.:a:lacer and thus, we hope, a more
effective teecl.er, These Inateriiils are c tA ac,:iint you, end give
you pi:Pc:ice .;-t' el . . :L'rc. are hc.ep,-t

many prIncltles of claa.r.:= L.;:v sciezted ILc two we icci

still be most osefmt to a new teacher. These team principles are:

I) the setting of behavior standards for the classroom and
2) the privacy and forcefulness of the communication between the

. teacher and his students.

It in our immediate objective to provide you with an introduction to these
principles and then give you an opportunity to apply them.

The specific examples in the slide-tape presentation of teacher behavior
should be thought of as "benchmarks." A bench=ark, In surveying terms,
refers to a refctence point from which further measurements ray be taken.
The specific classroom tecnniques shown should be considered in that Light.
They are not the only way to handle the situation. In fact, in most
situations you Fonld handle it differently. Yet, both techniques, the ones
VT show and your e411, will illustrate the principle. Remember a geological
benchmark is not necessarily gold-plated. Its usefulness lies in the fart
that other points ray be established from it. The usefulness 'f the teaching
examples and techniques we *her,/ lies in the fact that they may be used as
Mamples for comparison, They furnish you with a atarting point, a founda-
tion vpc't which you can deve)op and build your own individual teaching

1w The next few weeks you will be involved in two phases of instruction
Pith ILe Classroom Management Material, Phase I will acquaint you with
two principles tt classroom managerdent. Phase It will give you die oppor-
ivoitY to apply these two principles in simulated classroom situations,

Pig, 17--Information prezentod to tho ctudont in the Introductioa to
the Student Ilanual.



Fhase I.

The student is oriented
to the two principles
of classroom management.

Phase II,

The student is given the
chance to practice the two
principles of classroom
management that he was
oriented with in Phase I.

The instructional program for Phase I contains five parts.

-Part 1. The three major roles of the classroom teacher are pre-
sented: instructor, (1..ssroom manager, and therapist.

-Part 2. The presentation of the techniques of preparing children
for a new activity or for an activity where their social behavior
has not been previously satisfactory.

-Part 3 and 4. Various teacher strategies for dealing with disrup-
tions in the instructional program.

--Part 5. Review.

You, as a stui'.'nt, Should be a,,:are of sem:. of the ttdvantai;es and dis-
cdvanZ.-aees of using simulation instruction. it has sometimes been necessary:

prentatioas

- to use less than opti. classroom equip:9enc arrangement for filming
purposes

- to include teacher strategies used to implement the principles that
are not always the most desirable

- to have the situation exaggerated in order to show clearly the desired
principle and its implication

In some places instruction may seem less than adequate. The problems
arising from these situations may not have occurred if the instruction had
been presented in a different manner.

Instructional Procedures

The Phase I instructional program uses an integrated set of materials,
including:

(1)

MANUAL

Pic. 17 contl nueci

(2)

FILM-TAPE
FRESL::TATION
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Follow the manual carefully. It is written to guide you along each
step. The materials are written to-be used in sequence.

The introduction is usually divided into tt.: parts - 1) background
information and 2) objectives of the episode and exercises.

After becoming familiar with the clas.room background and the
instructional objectives, watch the film-tape presentation.

- The written exercises are designed to give you the opportunity to
apply the principle set forth in the instructional objectives.

- Some comments have been prepared to help you evaluate your work.

In review: 1) read the introuction
2) watch and listen to the film-tape
3) complete the exercise.;
4) evaluate your responses

These materials are designed to be used in an "audio - tutorial"

fa:;!tiou. An audiotrorial situ:tien has each student working
alone, but with in:--;ediate assistance available from a tutor or
the instructor to tu,-.,,wer questir:s or straie,hton out any dif-

ficulties. If a :'knc O1 the .'uc:ct is

f:tuds
be done with a small group or students wori.:;.3'aro-:ad en!,
scan machine, but each working in his own manual. Our research
has shown the "audio-tutor:,]." system to be the most effective
way of working with Phase I.

1 7 continued
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PART I

The Three Major Roles

lntroductien

The file -tape sequences which follow show two classroom episodes.
In each episode the teacher has the same children and the same instructional
objectives. Tf:e major difference betwcen the episcdus is the teccher's
use of clz:seroom management procedures. In each epit.ndv the rp.acher's
effectiveness in classroom management is directly related to his effective-
ness in instruction and tlxrapy. When a teacher uses the more effective
classroom management procedures he has the opportunity to do a mote effec-
tive job of instruction and therapy. As you watch each episusle:
(1) determine what teacher behavior characterized the tole of instructor,
therapist, and classroor. manager, and (2) detemine which episode has the
least management time an the most instruction and therap.) time.

The objectives ef Part One, stated in terns of what you will be able to
do after instruction are:

[---"-

Uentify from a series of examples the three roles an elementary
teacher plays: instructor, therapist, and croup manager.

Identify which episo2e has the 1(, tamp! -lent ti!c and the most
al3 t!

NOW WATCH THE FILM-TAPE PRESENTATION MARKED "PHASE I. CLASSROOM
UANAGEMENT, PART I.

. Exercise 1.

in which of the two episodes was Mr. Warren a more effective therapist
and instructor. Indicate your answer with a check.

Episode A

Episode B

In a short paragraph, state why. if you need tore room, write on the
back of the page.

COMPARE YOUR 1:01.1: WITil THE oxmlas ON THE FOLLOWING PACE.

Fig. 18-,-The intreduct!cn and first exercls., for Part I in the
Student Manual.
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COMMENTS EXERCISE I

Episode A.

Mr. Warren had more time in Episode A to he an effective instructor
and therapist. He vas able to give Doug a feeling of success by
helpin.i; him with the ntnnber line. lie did to l.!nish the

class for misbehaving, In Episode 13, Mr. Warren was less effective
as a classrooti =anazer. He spent more time managing in Episode B
than he did in Episode A.

NOW CONTINUE WITH EXERCISE 2 BELOW:

FiG. 18 continued
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PART 3

Dealing with Disruptions

Introduction

A teacher continually faces the problem of coping with disturbances
which arise in the classroem. In the situations in Part 3 you will observe
one teacher makinz ./0 different responnrs to the sane disturbance. YOU
will be asied to i/entify the core effective tr_pher rehponn- to each
disturbance. The most effective teacher response will achieve the management
objective with less disruption to the instructional program.

The objective of Part Three, stated in terms of what you will be able
to do after instruction, is:

Let.

identity from a series of paired episodes thr most effective
teachint strategy for achieving desired manaTeLent objectives
with less disruption to the instructional program.

In all episodes in Fart Three, norms far tchavicr have been previ,:.1.ly

t''. CU! 1 Pla.5:::!:TATIC:: I. Cl./.551109:1

Question 1

What teacher response did Mr. Warren use in Episode A?

111.fon 2

What [ember response was used in Episode ST

00 TO EXEVCI5E 1, OU THE VOLLOWINO FACE,

I": f:. 1?--T110 Int.rdultion and fir:A exerclzo for Part 3 in the
514:dant Nanual,
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ANSI ES - QUESTIONS 1 AND 2

1. Mr. Warren vitit

staneing

t a word stands beside the two boys to suggest

go back to votk.

they gtt Lack to vork.

h V

ANSWERS - EXERCISE I

1. How much did the teacher's response disrupt the itiStrmetional
program?

Episode A None Episode 11 Little

2. Yore the rauagetient objt-ecivLs accomplisf:c.d?

Episode A Tess Episode 11 Yes

3. Which teacher response accomplished the manPgement °Net-Oyes with
the lesser disruption of the instructional program?

Episode A

The tearher rrspmFe VIron 4n Y;lco',. A ffecriv
'becaubt it PC:l'7'0. I ' f " /v,ser ds,t,ptiLn
of the Instruct:seal pragt..r.i. In 4isedt. h three children stopped what thy
were doihg and looked up.

UOW CONTINUE WITH SITUATION 2 ON THE FILM -TAPE PRESENTATION.
.

FIG. 10 continued
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Exercise 1.

How much did the teacher's response disrupt the instructional program?

(Write none, little, or much in each blank.)

Episode A Episode B

Were the management objectives accomplished? (Write v7 or no in

each blank.)

Episode A Episode B

Which teacher response accomplished the management o;)jectives with the

lesser disruption of the instructional program? (Write or B)

Episode

COM ARE YOUR COMMENTS WITH THOSE GIVEN ON THE FOLLOWII:G

Fig. 19 continued



CHAPTER IV

IFE SIMULATION LABORATORY

The Inner-City Simulation Laboratory (ICSL) is the second simula-

tion program for teacher preparation developed by Cruickshank in corpor-

ation with Science Research Associates (SRA).1 The first_ simulation

program wes the Teaching Problems Lziboratory (TPL) which had been

published in 1967. In the overview of ICSL Cruickshank desCribes the

ICSL program as follows:

An inner-city elementary school is re-created

wherein participants assume the role of Pat Taylor,
a siyth-grado teacher, and practice solving class-
room proh71 7,1-o;-)ler:s wer .i led

by teachers of fourteen inner-city schools
located in twelve American cities. Each problem
is presented either on film, through role plays,
as a playlet, as a written incident, or as some
combination. Prior to the presentation of
classroom problems, participants are oriented
to the community and school in which they will
work. In additioLl, they receive a faculty
handbook, cumulative record folders, sociometric
data, case studies, and miscellaneous reports2
for a class of sixth-graders.

The present chapter describes the ICSL in some detail. The sec-

tions include 1) the rationale for developing the ICSL; 2) uses

for the ICSL; 3) the .components of the ICSL; 4) the incidents and

methods of.presentation; .5) building the simulation laboratory: the

research; 6) possible schedules for using the ICSL; and 7) conducting

the laboratory.
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The Rationele for Developing the ICSL

According to Cruickshank, the inner city, is the most difficult

kind of teaching".3 On the other hand, he found that most universities

are doing nothing about preparing teachers for the cities, and many have

no intenLions of correcting this situation in the future.4 He heT)ed

that ICSL would provide a "safe" setting wherein both the professional

college and its students can explore the pbenomenen they understand so

little. This exploration may possibly produce teams of teachers along

with professors who will be ready for the realities of life that have

too long been avoided. 5

In summarizing this rationale for developing the ICSL, Cruickshaak

states

"The simulation experience is designed basically
to help reduce the "reality shock" experienced
by teachers who wish to work With the disadvantaged,
but arc poorly equiped to do so.b

The following section briefly outlines the uses for ICSL proposed

by Cruickshank.

Uses for the. ICSL

Cruickshank proposes two uses for ICSL. In describing the first

of these, he states

THE INNER-CITY SIMULATION LABORATOBY,:like the TEACLIING.
PROBLEMS LABORATORY, is designed to provide opp6rtun
itics for pre- and in-service teachers to accomplish .

two goals that are not readily attained through
normal modes of academic inquiry. First, the ICSL
attempts to createe a lifelike model of a ghetto school
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and neighborhood so that the learner can study
the setting and attempt to understand it. The
learner can operate like the anthropologist and
observe the phenomenon of culture--in this case
both the neighborhood's and the school's.?

Thus it is felt that the ICSL permits the learner to inquire as a

social scientist into the educational scene :.ind reflect upon its

problems. Such investigation allows for the use of a general framework

of questions, such as the following, in order to analyze the inner-

city school environment:

1. What groups are involved in the-inner-city school setting?

2. What cultural factors in the school or outside it are most
pertinent?

3. cultural valus c7i the problem?

4. What channels of communication are open and at what points
are there blocks or breakdowns?'

A second advantage (or use) of the ICSL is that it provides a

classroom, albeit simulated, wherein the learner can assume the role

of the teacher and work toward solutions of the Most frequent, most

severe problems reported by samples of teachers from different settil:;;:;.-

In the case of the ICSL the exposure and analysis of critical problems

reported by teachers would "prove to be an advantage in avoiding some

damaging effects of cultural shock. "10

Thus the ICSL can be used as a carefully controlled laboratory e::-

perience as well as a veh:Lcle to Provide anthropological'and sociologic-

al insights.
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The Components of the CSL

The materials for the INNER-CITY SIMULATION LABORATORY are separ-

ated into two units--the Director's Unit and the Participant's Unit.

These are described below.

The Direetor's Unit

The Director's- Unit contains all the materials needed to conduct

the sS:::ulation. Included in this unit are two filmstrips with-accompa-

nyinE; recoyli, fourteen sound-andcolor film -' a set of role-play cards,

a 1o,ak of spirit masters, the Simulation Director's Guide, and a

complete Participant's Unit.

Thr:

in the first filmstrip, Orientation to }dison"School, the principal,

Harvey Utter, greets Pat Taylor, the participant, who has come to the

retool a few daya before classes begin. Mr. Utter briefly describes

the con:T:unity of Gardner Park, its agencies, and its problems. He

than describes Edison School and its students, faculty, and programs,

and gives the participant some orientation material.

The second filr.strip, Orientation to the Urban Public Schools,

recreates a ci tywide meeting held for new staff members. Three speakers

address the Pat Taylors during this presentation: Mr. Martin of the

. Bureau of Teacher Personnel; Dr. Gurney, assistant to the superintendent;

and Mr. Corey, president of the Urban Teachers Union.
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Movies

. Each.of the fourteen sound-and-color movies presents on

thirty-four critical incidents. The showing times of thise

films ranze from 1 1/2 to 4 1/2 minutes, with the averap,c

2. minutes. In each movie tbr. participnnt-, Pat Taylor,

incident through the lens of the camera. Pat's words are 1.,

hut appear as subtitles in the movies. 11

Role Play Cards

Role plays ha y,. been developed to he used in several c.

cidents.

Book of *irit Vactrs

This component consistn of !A spivit ;Aasters tA) be e%;

of the thirty-four incidents and both orientation FA2!-!!, .

of spirit masters in this hook are (1) audio scripts of ti

orientation sessions and each of the fourteen movies; (7)

and data for all the non-filmed incidents, such as memos,

homework assignments, and playlet scripts; (3) an Altern%,

Response Form; and (4) the Interaction Inventory.

rimulat ion Director's Guide

This provides information for the simulation dirt!c!-,

suggests that this Director's Guide should be studied earelu.

a simulation is conductcd.
12
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The Participants' Unit

The professional materials normally available to teachers are

replicated in the Participant's Unit, which consists of the DATA BOOK

and a set of cumulative record folders.

Data Doak

Much of the resource material necessary to establish the context

of the simulation is contained in the DATA cr,ct;ou 1 consists of

orientation l'ACULTY ..Nnroo!., (r information.

and so forth. Section 2, the Response Guidelines, suggests consider-

ations and activities for the participant as he engages in resolvin

the problem situations. Section 3, lists bibliei,,raphical references

1,--1atr4:, to Sncidcil. S ' c 1,'. t

for the class, and Section 5 contains supplemental data--psycholegIc 11

reports, letters, disOpline records and so forth--for most of the

children in Pat Taylor's sixth grade class.

Cumulative Record Folders

A cumulative record folder is provided for each .child. The infor-

mation is real except that nameL, dates, and other identifying data

have been changed to ensure the anonymity of the actual children and

school.
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The Incidents and Methods
of. Presentation

The critical incidents in the ICSL are presented to the participant

through the use of movies, playlets, written items and written role

play. On the chart presented in Figure 20 is pro7ided a list of

the incidents in chronological order, with an identifying title, the

statement of the problem as reported by inner-city teachers, and the

method of presentation used in the simulation.

Summarx

From the information presented in thc., previous sections one can get

a general understanding of the f4mate of the ICSL. In the following

ecction is presentrI the onrly:-4s of th, rtf-ren,.7 1:;stom which Z?L;

conducted in order to build this simulation progra,..

Buildine the Simulation Laboratory
The Research

In constructing the INNER-CITY SIMULATION LABORATORY two basic

tasks were determined. The first task was to identify the day-to-day

problems of inner-city teachers. The second task was to create a

lifelike setting in which these problems could unfold.
13

These tasks

are summarized in the following sections.

Determining, the Problems for the Critical. Incidents

Since the problems ;ccur in inner-city schools, the sixteen cities

in the United States with the largest school systems were identified.

A letter was addressed to each superintendent of schools requesting
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cooperation by (1) identifying an elementary sLhool in which many educa-

tionally disadvantaged children were located and (2) asking the prin-

cipal of that school to select two teachers at each grade level who,

in turn, would provide information on an instrument called "My Biggest

Problem Today Inventory", or MBPTI. Twelve of the sixteen school systems

responded affirmatively and fourteen elementary schools were designated

by superintendents to participate in randomly selecting teachers who

would respond on the MBPTI. 14

Teacher respondents were asked to decri)c in dc.tail "the school

incident: that caused them the greatest concern each day for ten con-

secutive days." One hundred forty teachers submitted 7.400 critical

incidents. It was found that the 1400 reported problems could be re-

to 1 15

This initial analysis and synthesis of the MBPTI data permitted the

construction of a-18/+=item self-report inventory called the. "Teaching

,--""Problem Inventory or the TPI. The respondents to the TPI were re-

quired to consider each of the 184 problem statements and report (1)

its frequency of occurrence and (2) its severity. Two hundred and

eighty-seven (287) teachers responded on the TPI.16

Statistical analysis of the data was made in order to determine

'which of the 184 items were significantly (.01 level of confidence)

different from the overall trend of problems reported on each.scale

or on both scales. Of the 184 items, 96 were significant on either

the frequency or the severity scale. 17
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Each of the 96 problems listed can be assumed to be a problem of

teachers in the inner city. To reduce the number of problems further,

a second analysis was applied resulting in a list of 45 problems. In

turn, the list of 45 problems was further reduced to 37 by combining

similar problems. The latter list of problems provided the nucleus

for construction of the critical teaching incidents to be constructed.

Thirty-four of the 37 eligible problems were re-created. 18

Through these procedures it became possible te develop problem

incidents that were representative of those problems described by

19
inner-city teachers.

Creating a Life-Like Setting

The Lo c:on:3truct: n t-te,,1 inner-city settin.,.;

in which the problems could occur.
20

Cruickshank describes this pro-

cedure as follows.

A large city school district ?greed to provide data
normally used to orient a teacher. The data were
assimilated and-e-ganized for presentation in the
form of a narrated filmstrip intended to orient
each participant, or Pat Taylor, to his or her
new teaching job in the simulated city of Urban.
In addition the cooperating city school system
named two inner-city elementary schools to serve
"passive" and "active" roles. The passive school
became the prototype to be simulated. It provided
the author with, among other things, a set of
cumulative record cards for a fifth-grade, school
rules and regulntions, case studies, and socio-
metric data. The materials were meticulously
studied and copied in order to produce the pupil
data to be used by Pat Taylor. Visits to the
school and concomitant discussions with staff
provided additional information Ilpon which to
draw. Soon the p:;} sive-!;chool metamorphosis
was complete and' file fictitious Thomas Edison
Elementary school emerged. 21
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The "active schel" mentioned above was used to provide a stage

for filming the probltrn-i. A clnsroom of children in the active

school played the rel,.e of tlict real children in the passive school. 22

Summary

The above descr;ption provides an account. of some of the work that

had to be performed in order to produce a simulation base on a model of

"reality ". The follo.-ing sect ;01 dcrcri:i s roe2 possible schedules

for te...;inc, the ICSL.

Po ..Able Sc!,e4y1 for 11L: ICSL

The Imier-City Simulatio.1 Laberstory was developed to be used in

.;t1.,r pre. !..c.c-:

grams.

In-Service Uses

1'1 " or lo-crvIce pro-

Cruickshank states that in the context of in-service use the

ICSL can be employed as, 1) a summer or September experience for

teachers new to the city t.chool districts; 2)a complete year-long

in-service program; or 3) a selected part of n broad in-service

program that deals with the teaching of the disadvantaged.
23

Cruickshank decrIben further 3a-service uucs.

In addition, school systems can use the materials
as part of their procedures for screening applicants
for teaching positions much as situational tests
are employed in the armed forces and in industry.
The traditional screening, procedures, including
the interviLw, usually do not reveal how a teacher-
to-be will behave in the classroom.
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Other possible uses of the laboratory include
utilization with Future Teachers of America
groups and in occupational counseling. The
ICSL, like the Teaching Problems Laboratory,
can also be used with Parent-Teacher Associa-
tions or other community groups to present a
slice of teaching life. It can also reacquaint
administrators with the realities of the class-
room.

A most recent use suggested to the author is to
permit students in inner-city classrooms to ob-
serve the incidents, describe from their point
of view their feelings, and then sur.:-;en'

the school and the students ,can do to rc,:ue
or eliminate such Problems. ` f:

Pre-Service Uses

Cruickshank suggests that in colleges and universities prc,varing

toncols, the 1C1 can 1,z:! u5v0 ;is a oil vorLAcy prcgrz.m

focusing on the teaching of the disadvantaged. An.:ag other uses at the

college level are the following:

1. As a quarter or semester course (actually to complete the entire
ICSL program adequately, to quarters are recommended).

2. As a complement to courses in sequence including educational
psychology, sociology of education, or child development.

3. As an introduction to student teaching or participation.

4. To substitute for part of student teaching.

5. To provide vicarious experience with problems of teaching the
disadvantaged where an inner-city experience is unAval101e.

6. As an orientation to teaching or as part of the Introduction
to Education course.

7. As a screening device in selecting candidates to enter colleges
or programs preparing teachers.

8. As a special seminar for seniors who have taken positions in
city school distrigts.25



An example of one possible laboratory schedule is presented on this

chart in Figure 21.

Con6ncting the Laboratory

128

In conducting the simulation lab, Cruickshank suggests that the

participants work in groups. The size of the group should be from

three to six members. lie urges that the group sizes should be limited

so that full interaction can take place.

In describing the beginning seeaiong foeeeed ou orienting the

students to the ICSL he suggests the followinz-,:

Participants should be clear about the rules for
the simulation. After each problem is presented,
a period of titre (determined by the director in
terms of his nb'fetiv,.., It! :ile) In
deveteo to le.ceeed,;t 1%in,
the Response Guidelines in Section 2 of the Data
Book Jr the Alternate Incident Response Form in
the book of spirit mastes. Next the participants
are to discuss the problem in their small group.
Each participant is responsible for projecting
alternativea while his colleagues project possible
consequences to this teacher behavior. The dis-
cussion continues as the total group interacts.

Begin the simulation itself by informing partici-
pants that from this point on each one is Pat
Taylor, a new sixth-grade teacher at Edison
School in the heart of the city of Urban. Remind
them that they will see the incidents through
the eyes of the camera--that, in fact, the
camera is Pat Taylor. When Pat speaks, titles
appear on the screen. Should a participant
react to a filmed incident by stating "I wouldn't .

say that" or "I wouldn't do that," assure him
that at that time that is what he did and said..
Challenge him, however, by asking what he would

do and say next time, 26
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The first episode in the simulation is presented in Filmstrip 1,

Orientation to Edison School, as Pat Taylor visits the school prior

to its opening and meets with Nr. Utter, the principal. After this

participants given opportunity to study the Community Fact Sheet,

Advice to New Teachers, and the Faculty :landbook, and cumulative

record cards all found in the Data Book, Section 1. Cumulative record

cards can he studied as well.

In the Director's Guide are many questie,is that the simulation

director can ask to provoke discussion and analysis of the orientation

to the school. An example of some of these questions are

1. How do you believe ghettos like Gardner Park are formed?

2. lloo do rhett.o arvos corparo t'i'' r!llc.-)..1come nci.Olbor,

11.).40:-.. in t : r,i :

empluitIcnt, lu'alch, or oLL4,,:f

3. that agencies serve ghetto areas? What services are avail-
able? How effectively are the sources given oar sought?

4. What are some special or cOmpensatory programs being instituted
that attempt to overcome effects of early deprivation and
weak achievment motivation?

Filmstrip 2, Orientation to the Urban Public Schools, is to be

presented next. In it Pat attends a citywide meeting of new teachers.

Again questions are available for use in reacting to and analyzing

the filmstrip.

In describing the Faculty Handbook, used in the above-mentioned

activities, Cruickshank explains

The Faculty Handbook for the Edison St.nool is not
unlike those being used today in many elementary and
secondary schools,...
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Handbooks of this kind reveal a great deal about
the character of a school and school system. Since
handbooks are often prescriptive, the content usually
denotes attitudes and values as well as the ways of
working. One can learn a good deal about a school
by attending to and analyzing handbook .tatements.
In the process one can, in fact, find much about
oneself.27

A number of questions are provided to wad.. the analysis and

discussion of the Edison Faculty Handbook. They are offered to permit

the teacher-to-be to explore nany fundamtal yet to be re-

solved in profeerional education. An exr.--;ple ;: 01,tse arc:

-- Describe the school organization. What advantages
and disadvantages seem to exist i. 7 ,e staffing of
Edison? What other kinds of schoo: organizations
are possible besides self-contained? What kind
of Classroom organization may he be!;!: in an inner-
tity school?

React to the policy on purd.ase o( .4uthorized hock ::;

Now is the policy beneficial? lim;.ing? Does it
affect academic freedom?

any people believe the school building is part of
the community and should be open to the community
far beyond school hours. What arc the advantages
and disadvantages of a "lighted schoolhouse"? How
do you feel about attending school and working "by
the bell"? Could a school exist without school
hours728

In the following section is provided a brief description of the

data available on the students in Pat Taylor's class.

13t Taylor's Class- the Students

"The range of data available for each student in Pat Taylor's class

extends from the jam-packed cumulative record folder containing a psycho-

logical report, a ease study, Lest scores, discipline forms, and
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correspondence to that almost empty folder listing little more than the

family name and address."29 In ti' course of the simulation the partici-

pants collate the resources available for each student and attempt to

interpret the data in the light of each student's behavior.

In Figure 22 are provided thurbnci3 summlrics for two of the chil-

dren in Pat's class. The information for these summaries was extracted

from the resource data that is available to the participants as found

in each student's simulated record.

ExaNples of Fame of the Incidents

As was illustrated in rigurc the problems or critical incidents

in the laboratory sessions arc presented to the participants in a variety

of veys. 3n :'tiler fo: ! . _ cf the

ways these incidents are presented in the sessions, some of the in-

Lidentc are described in "capsule form" on the following pages. The

incident capsules, presented in Figure 2; list the material requirements,

summarize the presentation, outline the procedures, and offer comments

for consideration and discussion.

The Role of the Simulation Director

Cruickrhank strongly recommends a non directive role for the simula-

tion director in the use of ICSL. he stat,,s, "ror the director, -the

point to be remembered is that the participant should have every chance

to succeed or fail on his own","
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In explaining his rationale for this type of role for the simula-

tion director, he states

The nondirective point of view expressed above
is in contrast to a dominant role in which the
director would respond to the problems himself and
reinforce participant response consistent with his
knowledge, experience, and value system. If there
were absolute answers or methods for solving each
problem, then the director would be correct to use
this strategy. Since prescriptive answers are not
available, it is doubtful that any one person
can serve as a model arbiter. In the absence
of absolute answers and infallible directors,
the course recommended for the simulation dir-
ector is to provide each participallt with com-
plete freedom and responsibility for problem
solving and allow the participant's decisions
and values to be judged by his peers.31

....Although the directormust be intimately
familiar with the materials and .their potential,
he cannot be given a bock: to read or a treatise to
follow which will make him sensitive and responsive
to the individual and group needs and opportunities.
Generally these abilities are a function of person-
ality and experience. Consequently, the successful
simulation will depend initially on the openness and
understanding of the diredtorl

He goes on to state that when the simulation director is asked to

give his reaction to a problem, his response is not sacrosanct. He

explains his rationale as follows.

Ultimately the director will be asked to give his
reaction to a problem. At this moment it will be
apparent to the director that his response
is not sacrosanct and that, in fact, the group
probably has done pretty well in its analysis and
dispositions of the. problem.

The director can also assist the group by having
ether professionals react to the group's strategics.
For example, psychologists, sociologist, measurement
specialists, administrators, nurses, subject-
matter specialists, community action program personnel,
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parents, and others might he invited to
observe and critique a session or be
available to answer questions from the
participants.32

Cruickshank lists other suggestions to the simulation director.

These include the following.

1. Know the laboratory materials initimately and
how they can be used most effectively. It would
be preferable for a director to have had an
opportunity first to be a participant and to
see the simulation from that vantage. Should
several directors be in one college or school
system, it would be well for them to go through
several problems together as will the partici
pants or to arrange a training session through
Science Research Associates.

2. Establish some general objectives for the
simulation. These might include:

----Kavin participants anal' :o. their behaviors
an !-,t1 Taylor and list domuant traits,
characteristics, and valuon.

----Helping particip.mts to see themselves as
others do. Use Dif the Interaction Inventory
would contribute the attainment of this
objective. (See section on evaluation.)

----Stretching participant response behavior; that
is, getting them to consider and try out a
greater variel:y of teacher strategies.

3. Establish behaoral outcomes for each incident.

4. Become familia. with resources that may strengthen
your skills in leading groups or in nandling
particular kinds of incidents.

5. Help participants assume and understand their
roles. It essential that each participant
accept and completely involve himself in the
role of Pat Taylor. Although this may be
difficult for a few at first, it is surprising
how deeply involved most participants soon become.33
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6. Ensure each Pat Taylor an opportunity to inter
act with every other Pat Taylor. Because
one of the objectives of the program will
probably be to expand participant behavior- -
that is, to encourage the participants to

identify, accept, and employ a greater
number of alternatives--it is strongly
recommended that Pay Taylors work in new
groups each day.

7. Wrie or have- participants write and use
other incidents they consider relevant.

8. Remind participants that the ICSL re
creates only the most severe, frenuent:
problems of innercity teachers.3-4

Cruickshank feels that it is unfortunate that happy satisfying

incidents could not be interspersed throughout the program.

Problems of Evaluation

Concernin assez:snt of th payticipz-inf_s Cruickshnnl: eplains

Assessment obviously depends upon the instructor
and the unique way the simulation is used for
teacher preparation. The instructor must set the
parameters for the behavioral changes to be
attained.35

With the ICSL, Cruickshank feels, that it would be inappropriate

for the author of the simulation to describe the objectives. He does,

however, suggest a number of objectives for consideration. Below

are examples of these suggested objectives.

As a result of the ICSL experience, participants will--

1. Describe more precisely the values of ethnic groups
portrayed.

2. Describe, generally and specifically, the conditions
existing in innercity schools and neighborhoods
which impede learning and teaching.
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3. Differentiate between problems capable of solution
within the present system of education and those
which require major or minor overhaul of the system.

4. Djfferentiate the functions of a school. board,
E.:Aperintendent, principal, and teacher. (Many
similar content objectives can be derived from
the "Questions to Accompany Filmstrips.")36

Another possible form of evaluation proposed is to compare the

teacher behavior of each participant during simulation with a set of

ideal behaviors. One such set of behaviors suggested for teachers

working with the disadvantaged is provided by Mackie, Kvaraceus, and

Williams. 37

Cruickshank concluds his thoughts on assessment by stating

.... In any case, si,lr'e there are no valid pre-
dictors of teaching effectiveness, each simula-
tion director must define his own or borrow from
the work as by plToress:ionl

educators.

In considering the problems of evaluation, the
crucial appraisal i3 the participants self-
assessment. To help the participant in eval-
uating his actions and behavior, the "Interaction
Inventory" has been included in the book of
spirit masters. By using this instrument a
participant can find out how he is perceived
by his peers as he works through his problem
solving.38
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